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®OHJl OLIEHOYHBIX CPEACTB /I POBEJEHHMSA TEKYIIEA U
IMPOMEKYTOYHOM ATTECTALIAM ITO JUCHUATIJIVHE
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YK-4 — crniocoOeH NpUMEeHSTh COBPEMEHHBIE KOMMYHHKATUBHBIE TEXHOJIOTHH, B ToM | 1.PaboTra Ha yqeOHbIX

YUCJIE HAa WHOCTPAHHOM S3BIKE, [UIS aKaAeMHYeCKOro W TpodeCCHOHAIBHOTO | 3aHATHAX.
B3aMMOCHCTBHSI; 2.CaMocTosTeIbHAs

paboTa CTyIeHTOB.
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YK-4 Ioporoserit | 1. Pabora Ha Snamy [Ipaktuueckoe | Llxana
yueOHBIX 0COOEHHOCTH JIEIIOBOTO 3aJlaHue OLIEHUBaHU
3aHATHSX. PO eCCHOHANBEHOTO OOIIEHNS B s
2. aKaJeMUYeCKOI/HaydHOU Cpe/ie; MIpaKTUIeC
CamocrosiTenbHasi | CTEPEOTHIBI TOBEICHIS U OOIEHHS, KOTO
pabora. (OpMyJIBI STUKETHOM peuH. 3aJaHHS.




IIponBunyT 1. Pabora Ha Sname IIpaktuueckoe | Illxana
BINA y9eOHBIX 0COOEHHOCTH IEIIOBOTO 3aJaHHE, OLIEHUBaHU
3aHATHUSAX. po(eCCHOHATIBHOTO OOIICHHS B coobmieHue. o
2. aKaJeMHUIecKoil/HaydHOH cpee; TIpaKTHIeC
CamocTosTenpHas | CTEPEOTHITBI IIOBEICHNS U OOICHNS, KOTO
pabora. (hopMyIIBI STHKETHOH pedn. 3aJaHHS.
3. Uzyuenue Yuemo [xana
JIOTIOJTHUTENBHON | aHaIM3UPOBATh HAYYHBIE COOBITHS C OLIEHUBaHU
JIUTEPaATypPHI. OLICHKOI NX 3HAYMMOCTH, s
BBICKa3bIBaTh COOCTBEHHOE MHEHHE coo01eHn
110 TIpo0OJieMam, CBSI3aHHBIM C o
Hay4HOH ¥ pO(heCCHOHATBHOM
JEeATENLHOCTBIO, OCYIECTBIATh
MEXXKYIbTypHbIC KOHTAKTHI C
3apyOeXKHBIMH KOJUIETaMH, CO31aBaTh
COOCTBEHHBIE 00pa3IBl peun B cdepe
HAYYHOH 1 PO eCcCHOHATBHON
KOMMYHUKAIIHH.
YK-5 Ioporossrit | 1. Pabota Ha 3name [paktuueckoe | Illxama
y4eOHBIX 0COOEHHOCTH JEeTI0BOTO 3aaHue OIICHUBaHU
3aHATHUAX. poQeCcCHOHANBEHOTO OOLIEHUS B s
2. aKaJeMHUYeCKOI/HaydHOM cpe/ie; MIpaKTUiec
CamocTosiTenbHas | CTEPEOTHIIbI OBEACHHS U OOIICHHS, KOTO
pabora. (hopMyJIBI 3TUKETHOM peYH. 3aIaHu.
IIpomxBunyt | 1. PaGora Ha 3name IIpaktuueckoe | Illxana
BbIi1 y4eOHBIX 0COOEHHOCTH JETI0BOTO 3a/laHue, OLICHUBAHU
3aHATHSX. PO eCCHOHANBEHOTO OOIICHNS B cooOreHwe. o
2. aKaJIeMH9IeCKOW/HayqIHOH cpene; MIpaKTHYeC
CamocTosiTesnbHas | CTEPEOTHIIBI OBEACHHS U OOIIeHHS, KOTO
pabora (OpMyIIBI STUKETHOH pedH. 3a7aHMs.
3. Uzyuenue Yuvemo [lxana
JIONIONIHUTENBHON | aHAIN3UPOBATh HAYYHBIE COOBITHS C OLIEHUBaHU
JINTEPATYPHI. OIIEHKON WX 3HAYUMOCTH, P
BBICKA3bIBaTh COOCTBEHHOE MHEHHE coo011IeHn
1o nmpo0ieMaM, CBS3aHHBIM C s1.
HAYYHOH U IPOQECCHOHATBHOM
JIeATENIbHOCTBIO, OCYILECTBIISATh
MEXKYJIbTypHbIE KOHTAKTHI C
3apyOeXHBIMH KOJUIETaMH, CO31aBaTh
COOCTBEHHBIE 00pa3IBl peul B chepe
HAYYHOH 1 PO eCcCHOHATBHON
KOMMYHUKAIIHH.
Ioporossrit | 1. Pabora Ha 3namy: IIpaxktnyeckoe | [lkana
yueOHBIX OCHOBHBIE ()OPMBI YCTHOH 1 3aJiaHue OLIEHUBaHU
3aHATHSAX. MMICbMEHHON peYy Ha OCHOBE s
2. H3YYEHHOT'O JIEKCHYECKOTO MpakTHyec
CamocTosTenpHas | Marepuaia, HeOOXO0AUMOTO IS KOTO
pabota B3aMMOJICHICTBHS B TIpOIIECCE 3aaHHS.
Mpo(heCCHOHATBHOH AesITETFHOCTH.
OIIK-7 IIponsurytr | 1. Pabora Ha 3uame: IIpaktuueckoe | Illxana
bIN yueOHBIX OCHOBHbIE (DOPMBI YCTHOH 1 3ajiaHue, OLIEHUBaHH
3aHATHAX ITMCEMEHHON peuy Ha OCHOBE cooO1eHue. s
(JIleKMOHHBIE U N3yYEHHOTO JIEKCHYECKOTO IpakTH4ec
MpaKTHYECKUe Marepuaia, HeoOX0AUMOro JuIst KOTo
3aHATHUS). B3aUMO/ICHCTBUS B IIpoLiecce 3a7aHus.
2. IpodeCCHOHANBHOM eI TEIbHOCTH. [kana
CamocrositensHas | Yuems: OLICHUBaHU
pabora ST




3. U3yuenue TOTOBUTH ITyOJIUKAIUH, IPOBOAUTh coo01eHn
JOTIONTHUTENBHON | TPE3CHTAlMH U BECTH, TNIAHUPOBATH, o
JIUTEPaATypPHI. OPTaHM30BBIBATH TUCKYCCHH Ha
WHOCTPAHHOM S3bIKE B paMKax
TEMaTHKH PO ECCHOHATHHOM
JEATETbHOCTH.

Braodemy:

HMHOCTPaHHBIM SI3BIKOM B YCTHOH U
MMMCbMEHHOU ()OopMe B HAYYHOU H
npodeccroHanbHON chepax
OOILEHNS; TEPMUHOJIOTHEH
CIELUAIIBHOCTH Ha HHOCTPAaHHOM
SI3BIKE.

Onucanue CBOJHOM IIKAJbI OLIEHUBAHUS

Bun pa6otsl IIxaJyia oueHUBaHUs

6 0a/uI0B, ecinu 3aJaHUE BBITIOJHEHO IOJHOCTHIO, JaHBI OTBETHI HA BCE BOMPOCHI, HE
JOTTYIIIEHO HU OJTHOW OITUOKH

1. IIpakTrueckoe

3a7aHNe 4 63.]'[.1'[3, €CJIM 3aJaHUC BBLIIIOJHCHO MMOJHOCTBIO, JaHbI HE IMMOJIHBIC OTBETHI Ha BCE BOIIPOCHI,

A0 YyII€HbI HE3HAYUTCIILHBIC OIITHOKH

2 0amia, ecny 3aJaHWe BBIMOJNHEHO YaCTHYHO, JOMYIIEHBI CEphE3HBIC OMIMOKU TpU
(OpMyIHPOBKE OTBETOB Ha IIOCTaBJICHHBIE BOIIPOCHI

0 0ay10B, eCiiv 3aJJaHiE HE BBIIOJIHEHO

20 0a/uI0oB, €CIU TMPEICTaBICHHOE COOOIEHNE CBUACTENBCTBYET O TPOBEJICHHOM
CaMOCTOSITEIIBHOM HCCIICIOBAaHUHU C TPHUBJICYCHUEM Pa3IMYHBIX HCTOYHUKOB HH(POPMAIINY;
JOTWYHO, CBSI3HO M TIOJHO pAcKphIBAETCS TEMa; 3aKIIOYEHHE COAEPKHUT JIOTHYHO
BBITCKAIOIIME U3 COACPIKAHUA BbIBOAEI.

15 ©0annoB, ecnu TpeACTaBICHHOE COOOIICHHWE CBHICTENBCTBYET O IIPOBEICHHOM
CaMOCTOSITEIIBHOM HCCJIEJIOBAHUH C TPHUBJICYCHUEM JBYX-TPEX MCTOYHHKOB MH(OPMAIHY;
JIOTUYHO, CBA3HO U TIIOJIHO PACKPBIBACTCA TEMaA, 3aK/IIIOUCHUE COACPKUT JIOTUYHO
BBITCKAIONIME U3 COACPIKAHUA BbIBOIBI.

10 6GannoB, eciaM TpenCTaBICHHOE COOOIIEHHE CBHUIETENLCTBYET O MPOBEACHHOM
WCCIICIOBAHUN C TPHUBJICYCHHEM OJHOI0 MCTOYHHMKA WH(POPMALMH;, TeMa pacKpbiTa He
TTOJITHOCTBIO; OTCYTCTBYIOT BBIBObI.

2. CooOmienne

0 6aJ1710B, ecITi COOOIIEHNE OTCYTCTBYET

3. TunoBble KOHTPOJILHbIE 3aaHNs WJIM MHbIe MaTepUAaJbl, He0OOX0AMMBbIe I OUeHKH 3HAHWH, YMEHUH,
HABBIKOB W (WJM) ONBITA NeATEJbHOCTH, XaPAKTepPHU3YIOIIMX J3Tanbl (OPMHUPOBAHUS KOMIIETEHUHMH B
npouecce 0CBOCHUsI 00pa30BaTeIbHOI IPOrpaMMbl

Ilpumepnoie 6udbl npakmuuecKux 3a0aHuil
Assignment 1. Read and translate the text:



When and how did psychological science begin?

To be human is to be curious about ourselves and the world around us. Before 300 B.C., the Greek naturalist
and philosopher Aristotle theorized about learning and memory, motivation and emotion, perception and personality.
Today we chuckle at some of his guesses, like his suggestion that a meal makes us sleepy by causing gas and heat
to collect around the source of our personality, the heart. But credit Aristotle with asking the right questions.

Philosophers’ thinking about thinking continued until the birth of psychology as we know it, on a December
day in 1879, in a small, third-floor room at Germany’s University of Leipzig. There, two young men were helping
an austere, middle-aged professor, Wilhelm Wundt, create an experimental apparatus. Their machine measured the
time lag between people’s hearing a ball hit a platform and their pressing a telegraph key (Hunt, 1993). Curiously,
people responded in about one-tenth of a second when asked to press the key as soon as the sound occurred—and in
about two tenths of a second when asked to press the key as soon as they were consciously aware of perceiving the
sound. (To be aware of one’s awareness takes a little longer.) Wundt was seeking to measure “atoms of the mind”—
the fastest and simplest mental processes. Thus, began what many consider psychology’s first experiment, launching
the first psychological laboratory, staffed by Wundt and psychology’s first graduate students.

Before long, this new science of psychology became organized into different branches, or schools of thought,
each promoted by pioneering thinkers.

Assignment 2. Scan the text in order to find the following information in it:

1) The proportion of young people involved in post-school education in Britain:

England & Wales

Scotland

2) Higher education in Britain is received at

3) The first awarded degree

The course lasts

Students are called

4) The next awarded degree

The course lasts

Students are called

5) The highest degree

The course lasts

6) The number of terms

7) Vacations:
1.
lasts
2.
lasts
3.
lasts

Post-school Education in Britain

There is a considerable enthusiasm for post-school education in Britain. A large proportion of young people
—about a third in England and Wales and almost half in Scotland — continue in education at a more advanced level
beyond the age of 18. The higher education sector provides a variety of courses up to degree and postgraduate degree
level, and carries out research. Higher education in Britain is traditionally associated with universities, though
education of University standard is also given in other institutions such as colleges and institutes of higher education,
which have the power to award their own degrees.

All degree courses last three years, however there are some four-year courses and medical and veterinary
courses last five or six years. The British University year is divided into three terms. The vacations — a month at
Christmas, a month at Easter, and three or four months in summer — are mainly periods of private study.

Students studying for the first degree are called undergraduates. At the end of the third year of study they sit
for their examinations and take the Bachelor’s Degree. Those engaged in the study of art subjects such as history,
languages, economics or law take Bachelor of Arts (BA). Students studying pure or applied sciences such as
medicine, dentistry, technology or agriculture get Bachelor of Science (BSc). When they have been awarded the
degree, they are known as graduates.

Students who obtain their Bachelor degree can apply to take a further degree course, usually involving a



mixture of exam courses and research. There are two different types of post-graduate courses — the Master’s Degree
(MA or MSc), which takes one or two years, and the higher degree of Doctor of Philosophy (PhD), which takes two
or three years.

Assignment 3. Read and translate the text:
Some Steps to Effective Time Management

Time management is a key to academic success. Students around the world learn this sooner or later. The best
students are not necessarily those who are “smarter”, but those who use their time effectively. When you plan your
days and weeks in advance, time can be your friend rather than your enemy. Planning can help you get more done
with less stress, disorganization and frustration.

Think about it. Have you ever heard of an athlete, even one who is paid millions of dollars a year, playing in a
game without showing up for practice? Have you heard of a musician delivering a concert without taking time daily
to rehearse? Have you heard of a scientist proclaiming a grand discovery without hundreds of failed trials? All these
professionals know that in order to succeed in their professional areas, they have to put in their time.

Unfortunately, millions of students around the world behave otherwise. They appear for exams expecting magic!
Without making adequate time to study, they hope to get the highest grades and are then disappointed or ashamed
when the results prove otherwise.

There are a number of excellent time management systems that you can follow. Some strategies below could
make a huge impact on your academic career.

1. Organize your time: Life improves when you decide to do things differently. In this case, the goal is to gain
control over time, rather than letting it control you. It is about taking ownership (szadenue) of time, which is the
essence (cyms) of your life. The main objective of time management is for you to have a clear picture of your
upcoming days, weeks, and months. It is a way for you to discover what time you have available to devote to study,
recreation (omowix, paszeneuenue), or other activities. Make the decision to be the master of your life, rather than its
suffering slave!

2. Assess your time: Many students believe that they study a lot. Some even protest that they study all the time!
In reality, this is far from the truth. The only way you will discover how many hours of your busy day you actually
study is by completing a personal time assessment. The method requires you to keep track of everything you do for
an entire week, from the time you wake up to the time you fall asleep. That means recording every single detail. At
the end of the week, add up the totals. For example, count the number of hours spent on eating, traveling, studying,
talking on the phone, shopping, exercising, smoking, watching TV, being online, etc, until you have a complete
picture of where your time goes. If you find you are losing a lot of time to activities other than studying, try to
balance your schedule.

3. Set your priorities: The objective of time management is to allocate (pacnpeoersms) time wisely, so you
can achieve your goals. If you wanted to be an Olympic swimmer or ice skater, you would have to practice several
hours a day for years. In the same way, to be a top student you must have a good idea of the study requirements.
Even though each subject places different demands on you — reading, writing, research, experiments, assignments,
essays, projects, papers, presentations, tests, and exams — by prioritizing, you will increase your chances of success.
For each subject, decide how to complete all required tasks, over a weekly, monthly, and yearly basis.

Assignment 4. Study the problems of the following students and recommend them the proper solutions
based on the step(s) to effective time management, using the introductory phrases:

[ (strongly) recommend you (not) to ...

Try (not) to ...

You'd better (not) ...

You should (not) ...

You may ...

Problem 1. Student A is enjoying his first year. He has a lot of friends and a great social life. But this doesn't
leave much time for work. A is anxious and guilty about this and to avoid these feelings he spends even more time
going out.

Problem 2. Student B is a perfectionist. She works all the time as she finds it hard to be realistic about how
much she has to do. Her goals are defined as "I should work harder” or "I must do better". Because she feels that
nothing she does is good enough, B doesn't know when to stop, so she ends up feeling overwhelmed.

Problem 3. Student C leaves everything to the last minute. For C this is an attempt to deal with anxiety about
his work since it gives him no time to agonize about whether it is good enough. However, putting things off is



actually very stressful and C encounters difficulties over more complex, long-term projects or if a last minute crisis
occurs.
Problem 4. Every day Student D means to get up at 8.00am and start work, but other things always seem more

important. The longer she puts it off, the huger and more unmanageable her assignment seems. When D stops to
look it is clear how much time she wastes. She also recognizes that she actually works better at night.

IlIpumepnaa memamuxa coodouienui
OO6pa3oBaTeNnbHas MOTUTHKA BemnkoOpruTaHuy.

[Tpoueccr MoaepHHU3aLMK B crcTeMe oOpa3oBaHus Poccun.

OcobenHOCTH TTIPOeCcCHOHATFHO-AETOBON KOMMYHHUKAITHH.

DOopMBI MEKKYIBTYPHOTO MPOGECCHOHATEHOTO OOIEHHS.

YcTolunBeie 000POTHI HAYYHOW PEUH: aHTII0-PyCCKUE COOTBETCTBUSI.
OcobeHHOoCTH 00IIEHUS B yCIOBUSIX MEXKAYHAPOJHON HAYYHOH KOH(pEpEHIINH.
KoMMyHHKaTHBHEIE CTHIIH U MEKKYJIBTYPHBIE Pa3IHyusl.

BuptyanbHable KOHQEepeHIIMT B 001aCTH IICUXOJIOTHYECKOTO KOHCYIBTUPOBAHUSI.

WCooNoaOA~LDE

TepMUHOIOTMYECKUN ammapar MCUXOJIOTMYECKON HAYKU: PYCCKO-aHITIUHCKUE COOTBETCTBUSL.

10. SI3bIK POQeCCHOHATBHO-IENI0BOT0 OOIIEHHUS KaK (PyHKIIMOHAIBHO-CTUIIMCTHYECKAsT PA3HOBUIHOCTh
AHIVIMMCKOIO SI3bIKA.

11. Unnomatrka npodecCHOHATBHO-IEIOBOTO SI3bIKA.

12. Hogeiimue gocTikeHns B 001aCTH MPO(HECCHOHAIBHOIO 00pa3oBaHusl.

13. JIexcuko-Mopdonorunueckne 0COOEHHOCTH MPO(ECCHOHATBLHO-IENI0BOTO S3bIKa.

14. TIcuxomornyeckre HaydHbIE MIKOJIBI EBPOIIBI.

15. Tlcuxomornueckue Hayunbie mkos CIIA.

16. Benukue pycckue NCHXOJIOTH.

17. CoBpeMeHHbBIE TEHICHIIMH B ICHXOJIOTHYECKUX UCCIIEI0BAHUSIX.

Oobpa3zubl mekcmoe 011 YmeHus, nepesooa u peghrepuposanus Ha 3aueme
Introduction to Developmental Psychology and Its Research Strategies

One afternoon as | cycled home after attempting to bike 25 miles to the top of Mt. Hamilton, |
spotted a lemonade stand, where several children and a couple of adults were gathered. | was in the process
of deciding whether it was worth stopping for a taste, when a small boy about 4 years old screamed at me,
“Lem-nade! Fif-fy cents!”

His sales technique convinced me — | stopped. The boy and an older sister who was 9 or 10
approached me. “T’ll take some,” I told them. By now the 4-year-old had walked up so close to me that |
almost fell over him. He waved an empty cup and yelled at me again. | was baffled by his blabber and
asked him to repeat himself. I was able to make out “Pink or yellow?”” and I inquired which he thought was
best. “Pink,” he answered without hesitation. I told him that I’d take his recommendation. His sister, who
had not said a word, immediately went to pour my glass. In the meantime, | gave the 4-year-old a dollar
and said, “I’ll have two.”

The 4-year-old galloped off with my money. His sister returned with the lemonade. | took the cup
and began to drink. The sister continued to stand in front of me and, finally realizing that | did not
understand her behavior, very politely extended her hand. “Oh,” I said as I pointed to the 4-year-old, “I
already paid him.”

The girl smiled and skipped back toward the table loaded with pitchers, cups, and money box. The
cha-ching of money filling the till had clearly excited her, but she composed herself and returned to stand
in her spot behind the table.

As | sipped, | noticed that other children were present. Two boys, who by garb and demeanor
appeared to be late-stage middle schoolers, were sprawled on the grass by the sidewalk, conversing in



hushed tones. Two girls, heads taller than the boys but apparently preteens as well, stood a few feet behind
the stand. The girls were standing with their heads together, chatting and giggling. They at least had
selected a position that implied they intended to help with the lemonade enterprise, even though they were
currently ignoring it. In fact, only three people seemed to be actively engaged in the lemonade project: the
4-year-old salesman, his more reserved sister, and an adult woman, who | assumed was their mother.

Standing on the grass beyond the commotion was a brightly smiling man. He was clearly enjoying
the whole event and struck up a conversation with me. As | suspected, this was Dad. The 4-year-old was
already back at the street, hollering at potential customers. “He’s our top salesman,” Dad told me. “What’s
the reason for the lemonade stand?” I asked. “What will you use the money for?” The friendly and
gregarious father started to answer me, but he managed to stop himself and, instead, he fielded the question
to the diligent 9-year-old. “Megan, would you like to explain what we’re doing?” His daughter, still
standing very politely behind the sales table, told me about the people that the money would benefit: The
money would provide tools and supplies so that the recipients would be able to grow their own food. |
commended their efforts and pedaled homeward.

My experience at the lemonade stand was an interactive reminder of the kinds of behavior and
contrasts among individuals and age groups that evoke questions about human development. What
processes transform excited 4-year-olds and diligent 9-year-olds into self-absorbed preteens? Why were
the boys able to blow off their responsibilities without feeling guilty, whereas the girls were compelled to
at least appear to be helping? Are the temperament differences in siblings due to age, genetics, or the
influence of their same-sex role models? If adults are capable of interpreting the jabber of a toddler, why
does that child’s diction ever improve? Can parents effectively foster altruism and enterprise in their
offspring? When do young children begin to grasp the concept of number correspondence (I never received
my second cup of lemonade)? Do children who live in impoverished communities pass through the same
social and developmental milestones as those who live in healthier communities? For that matter, why does
a woman who is approaching 50 get on a bicycle and ride 25 miles uphill?

Text 2

Developmental Psychology

The aim is to seek answers for these and many other fascinating questions about developing persons
by reviewing the theories, methods, discoveries, and many practical accomplishments of the modern
developmental sciences. This introductory chapter lays the groundwork for the remainder of the book by
addressing important issues about the nature of human development and how knowledge about
development is gained. What does it mean to say that people “develop” over time? How is your experience
of development different from that of developing persons in past eras or in other cultures? Why are
scientific studies of human development necessary? And what strategies, or research methods, do scientists
use to study the development of children and adolescents? Let’s begin by considering the nature of
development.

What Is Development?

Development refers to systematic continuities and changes in the individual that occur between
conception (when the father’s sperm penetrates the mother’s ovum, creating a new organism) and death.
By describing changes as “systematic” we imply that they are orderly, patterned, and relatively enduring,
so that temporary mood swings and other transitory changes in our appearances, thoughts, and behaviors
are therefore excluded. We are also interested in “continuities” in development, or ways in which we
remain the same or continue to reflect our past.

If development represents the continuities and changes an individual experience from “womb to
tomb,” the developmental sciences refer to the study of these phenomena and are a multidisciplinary
enterprise. Although developmental psychology is the largest of these disciplines, many biologists,
sociologists, anthropologists, educators, physicians, and even historians share an interest in developmental
continuity and change and have contributed in important ways to our understanding of both human and
animal development. Because the science of development is multidisciplinary, we use the term



developmentalist to refer to any scholar—regardless of discipline—who seeks to understand the
developmental process.

What Causes Us to Develop?

To grasp the meaning of development, we must understand two important processes that underlie
developmental change: maturation and learning. Maturation refers to the biological unfolding of the
individual according to species-typical biological inheritance development systematic continuities and
changes in the individual over the course of life and an individual person’s biological inheritance. Just as
seeds become mature plants, assuming that they receive adequate moisture and nourishment, human beings
grow within the womb. The human maturational (or species-typical) biological program calls for us to
become capable of walking and uttering our first meaningful words at about 1 year of age, to reach sexual
maturity between ages 11 and 15, and then to age and die on roughly similar schedules. Maturation is partly
responsible for psychological changes such as our increasing ability to concentrate, solve problems, and
understand another person’s thoughts or feelings. So, one reason that we humans are so similar in many
important respects is that our common species heredity guides all of us through many of the same
developmental changes at about the same points in our lives.

The second critical developmental process is learning — the process through which our experiences
produce relatively permanent changes in our feelings, thoughts, and behaviors. Let’s consider a very simple
example. Although a certain degree of physical maturation is necessary before a grade-school child can
become reasonably proficient at dribbling a basketball, careful instruction and many, many hours of
practice are essential if this child is ever to approximate the ball-handling skills of a professional basketball
player. Many of our abilities and habits do not simply unfold as part of maturation; we often learn to feel,
think, and behave in new ways from our observations of and interactions with parents, teachers, and other
important people in our lives, as well as from events that we experience. This means that we change in
response to our environments— particularly in response to the actions and reactions of the people around
us. Of course, most developmental changes are the product of both maturation and learning. And as we
will see throughout this book, some of the more lively debates about human development are arguments
about which of these processes contributes most to particular developmental changes.

Text 3

The Ecological Systems Viewpoint

American psychologist Urie Bronfenbrenner offers an exciting new perspective on child and
adolescent development that addresses many of the shortcomings of earlier “environmentalist” approaches.
Behaviorists John Watson and B. F. Skinner had defined “environment” as any and all external forces that
shape the individual’s development. Although modern learning theorists such as Bandura (What
Bronfenbrenner’s ecological systems theory (1989, 1993, 2005; Bronfenbrenner & Morris, 2006) provides
is a detailed analysis of environmental influences.

This approach also concurs that a person’s biologically influenced characteristics interact with
environmental forces to shape development, so it is probably more accurate to describe this perspective as
a bioecological theory.

Bronfenbrenner’s Contexts for Development

Bronfenbrenner (1979) begins by assuming that natural environments are the major source of
influence on developing persons—and one that is often overlooked by researchers who choose to study
development in the highly artificial context of the laboratory. He defines environment (or the natural
ecology) as “a set of nested structures, each inside the next, like a set of Russian dolls” (p. 22). In other
words, the developing person is said to be at the center of and embedded in several environmental systems,
ranging from immediate settings such as the family to more remote contexts such as the broader culture
(see Figure 2.2). Each of these systems is thought to interact with the others and with the individual to



influence development in important ways (see also Cole, 2005). Bronfenbrenner’s theory truly
revolutionized the way developmentalists considered the environment of a child’s development. In the
1940s and 1950s, for example, developmentalists would likely examine the effect of one aspect of the
child’s environment and attribute all differences between children to differences in that aspect of the
environment. For example, cognitive, social, and even biological differences between children of divorce
and children of intact families might all be attributed to the effects of the divorce on the children. With
Bronfenbrenner’s theory it was now possible to consider the many different levels and types of
environmental effects that might influence a child’s development. Let’s take a closer look at this theory.

The Microsystem

Bronfenbrenner’s microsystem, refers to the activities and interactions that occur in the person’s
immediate surroundings. For most young infants, the microsystem may be limited to the family. Yet, this
system eventually becomes much more complex as children are exposed to day care, preschool classes,
youth groups, and neighborhood playmates. Children are influenced by the people in their microsystems.
In addition, their own biologically and socially influenced characteristics—their habits, temperaments,
physical characteristics, and capabilities — influence the behavior of companions (that is, their
microsystem) as well. For example, a temperamentally difficult infant can alienate her parents or even
create friction between them that may be sufficient to damage their marital relationship (Belsky,
Rosenberger, & Crnic, 1995). And interactions between any two individuals in microsystems are likely to
be influenced by third parties. So, microsystems are truly dynamic contexts for development in which each
person influences and is influenced by all other persons in the system.
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22. YcTHAs ¥ MMChbMEHHAS KOMMYHHKAIIUS.

23. OCOOEHHOCTH MEXKYJIbTYPHOI'O IPOGECCHOHAIBHOTO OOIIECHHS.
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32. TloHsITHE KOMMYHUKATHBHOTO CTHJIISI. BHIBI KOMMYHUKATHBHBIX CTHIICH.
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[IpoGiieMa yHU(UKAMK YICHBIX CTETICHEH U 3BaHUM.
«Bceobmas xapTust yHuBepcuteToB» (1988 1.).
KonBenmus o npu3HaHnu KBaH(UKALMA, OTHOCAIIMXCS K BBICIIEMY 00pa3oBaHMIO B EBporieiickoM perunoHe
(1997r.)
CosmecTHas [lexmaparus o TapMOHHM3AINHA CTPYKTYPBI CHCTEMBI €BPOIIEHCKOTO BBICIIeTro oOpazoBanus (1998
r.).
Hexmaparuu 00 apXUTEKType BBICIIIEro eBporneiickoro odpasosanus (bomonckas nexiapars, 1999 r.).
IToBenenueckue Teopuu.
KoruutuHbie TEOpHUH.
Teopuu pa3zBuTHsL.
I'yMaHHCcTHUECKHE TEOPUH.
Teopun TUYHOCTH.
ConuanbHO-TICUXOJIOTHYECKUE TEOPUH.
Teopuu HaydeHHUs.
OBOIONYS HAYYHBIX 3HAHUH B IICUXOJIOTHYECKOM KOHCYJIBTHPOBaHUU B Poccum.
DBOIIOIMS HAYYHBIX 3HAHUH B ICUXOJOTHUYECKOM KOHCYJIBTUPOBAHHH 32 PYOEIKOM.
OOBeKTHBHBIE U CYOBEKTHBHBIE TPYAHOCTH B pa3pabOTKe TEPMHHOB M MOHSITHH B ONpEICICHHOM 00iactu
HAy4YHOTO UCCJIEJOBAHNS.
Wnnomaruka npoheccnoHaIbHO-IEIOBOTO A3bIKa B chepe TICUXOIOTHIECKOTO KOHCYTbTHPOBAHMS.
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@DaxTOpHI PETYISAIUH PEUEBOTO OOIIEHUS.
@OpMaJIbHBIN PErUCTP PEUU.
HedopmanbHslii peructp peun.
DopMBI MEKKYIBTYPHOH MpohecCHoHaIbHON KOMMYHHUKAIIH.
BunoB MexkynbTypHOH ipodeccHOHaATBEHONH KOMMYHHUKAIIHH.
Tunsl MEXKYIBTYPHOH podeccnoHaTbHON KOMMYHUKAITHH.
Brnoru u popymbl B 007aCTH ICUXOJIOTHYECKOTO KOHCYJIBTUPOBaHuUs B Poccun.
Bbnoru u popymsl B 0671aCTH ICUXOTOTHUECKOTO KOHCYIBTUPOBAHHUS 32 PyOEIKOM.
Hayunsie nebatsl B 001aCTH TICHXOJIOTHYECKOTO KOHCYJIBTUPOBAHUS, OpraHn3yemMblie B Poccum.
Hayunbie neGatbl B 00:1aCTH NCHUXOJIOTMYECKOT0 KOHCYJIBTUPOBAHUS, OPraHU3yeMbIe 32 PyOeKOM.
Wnctpymentsl aist coznanust 3 HeKTUBHOM Mpe3eHTalny.

3auer 1 cemecTp:
3ader no aucuuiumHe «VIHOCTpaHHEIH SI3bIK B TPO()ECCHOHATBHON KOMMYHHUKAITHHY COCTOUT 3.

1) dreHue, mepeBoX U peeprpOBaHUE TEKCTA JETOBON M MPO(ECCUOHATBHON TEMATUKH.

IK3aMeH 2 ceMecTp:



DK3aMeH 1o quciumiiHe «VHOCTpaHHbIH S3BIK B TPOQECCHOHATBHON KOMMYHHKAIIMN) COCTOUT U3 IBYX YaCTeH:
1) oTBeT 1O MOArOTOBICHHOMY COOOIICHHIO;
2) OTBET Ha BOIPOC IO H3YYCHHOH TeMAaTHKe.

4. MeTtonuueckue MaTEPUAJIbI, ONPeIesIIoNHe MPOLeyPhl OLIEHNBAHUS 3HAHUI, YMeHU, HABBIKOB
U (MJIM) ONBITA JeSITeIbHOCTH, XapaKTePU3YIOIIUX 3Tanbl (POPMUPOBAHUSA KOMIIETEHIMI.

Hucuunnuna «HOCTpaHHBIN SI3BIK B MPO(ECCHOHANIFHOW KOMMYHUKAIMH» 3aHUMAaeT BAKHOE MECTO B
npodecCHOHANBEHON TMOATOTOBKE BBHICOKOKBANM(HUIIMPOBAHHOTO MeNarora B ONpeAeseHHOW MpogeccCHOHaNbHON
o0acTy U sIBIIAETCS 0053aTeNbHON [T N3YIEHUSI.

[MpakTuyeckue 3aHsATHS MO AUCHUIUIMHE «MHOCTpaHHBIA S3BIK B MPOQPECCHOHANBHOW KOMMYHHKALIUU
JOJDKHBI TIPOOYTUTh HWHTEPEC CTYACHTOB K HM3YYEHHIO OCOOCHHOCTEH pPEUeBOW KOMMYHHKAIMHA B YCIOBHUSX
MEXKYJIBTYpHOTO TMPO(EeCCHOHATBHOTO OOIICHWS, Pa3BUTh YMEHHE aHAIM3HPOBATH HOBEHINNE IOCTIDKEHUS B
o0nacT MpoQecCUOHAILHOM JIEITETLHOCTH C OIIEHKOM MX 3HAYMMOCTH, CO3/IaBaTh COOCTBEHHBIE 00pa3Ilbl peud Ha
AHTIUICKOM $SI3BIKE TI0 TPOECCHOHANBHOI TeMaTHKE.

CooOmieHne kak (Gopma TeKyero KoOHTposs npeanoiaraet 10-15-MUHYTHOE BBICTYIUICHHE MaruCTpaHTa
Ha IMPaKTUYECKOM 3aHSATHH Ha 3apaHee MOAroTOBIeHHYI0 TeMy. CooOmieHre HarpaBieHo Ha OpMUPOBAHHIE HABBIKA
M3TIOKEHUSI CBOMX MBICHe B ycTHOW Qopme. llpyn oleHMBaHWE COOOIIEHUS YYHUTHIBACTCS YMEHHE BEIICIUTH
aKTyalbHbIC Hay4HbIe PaOOTHI MO BHIOPAHHOW TeMe; MPOAHATM3MPOBATh M3YUYECHHBIH MaTepuall C BbIACICHHEM
Han0OoJee 3HAYMMBIX C TOYKW 3PEHUS PACKPBITHS TeMbI COOOIeHus, (akTOB, MHEHHH U HAyYHBIX ITOJIOKEHUH;
JIOTHYECKH BBICTPOUTH MaTepuai COOOIIeHUSI.
yriayoJieHue,
po(ecCHOHATBHBIX 3HAHUN W HABBIKOB YYAIIUXCS, KOTOPBIE JIOJDKHBI OBIAJIETh PAa3IMIYHBIMA METOJAMH PEIICHUS

BeimonHeHne  MpakTUYECKUMX — 3aJaHUi  HampaBlIeHO  Ha COBEPILCHCTBOBAHUE
MPaKTUYEeCKUX 3a7ad B XYA0KECTBEHHOM 00pa3zoBaHuH. KpHTepueMm OLIEHKH MPAaKTHYCCKHUX 3aJaHHN SIBISCTCS:
COOTBETCTBHME COAEP)KaHMs Pa0OTHl 3asBICHHON TeMme; INTyOMHA, IOJIHOTA PACKPBITUSl TEMBbl; YPOBEHb HABBIKOB
CaMOCTOSITEIBHON PadOThI C HAYYHOH JIUTEPATYPOH.

®opMoii MPOMEXYTOUHOM aTTECTAallMM SIBISIETCS, 3a4eT B 1-M ceMmecTpe, 9K3aMeH BO 2 ceMecTpe. 3ader
MPOBOJUTCS B BUJAE YCTHOIO COOECENOBAHMS IO MPOYMTAHHOMY OTPBIBKY TEKCTa OOwIeH M MpodecCHOHANBHON
HaTpaBICHHOCTH. DJK3aMeH IPOBOJUTCS B BHJIE YCTHOTO coOeceOBaHUS IO BONPOCAaM W BBICTYIUIGHHUS O

noATOTOBJIICHHOMY COO6I]_ICHI/IIO.

3auer.

MakcumManabHOE KOJMYECTBO 0ayuioB, KOTOpOE€ MOXKET HaOpaTh MarucTpaHT B TeueHHe 1 cemecTpa 3a
TEKYIUI KOHTPOJIb, paBHsieTcs: 80 Gaymam.

MuHuManbHOE KOJIMYECTBO OajlIoB, KOTOPbIE MardCTpaHT AOJDKeH HaOpaTe B TeueHwe | cemectpa 3a
TEKYIIUHA KOHTPOIb paBHseTcs 20 Gaiiam.

MakcumManbHasg cyMMa 0ayIoB, KOTOPBIE MAarUCTPAHT MOXKET TOJYYHUTh Ha 3a4eTe, paBHseTcs 20 Gaiam.

IIxana oneHuBaHusi 3aUeTa
OTau4HO Xopouio YV 1oBieTBOpUTEIHHO HeynonerBoputenbsHo

(20-15 6amoB) (14-10 6anoB) (9-5 6amoB) (4-0 6ayoB)
Jemonctpanus Yérkoe manmoxkeHue Tekcra, u | Ciaboe msnoxeHue TekcTau | JleMoHcTparus
TIyOOKOTO TOHWMAHHS | IEMOHCTPAIUS €T0 COJEPIKAHUS. | TEMOHCTPAIIHS ero | HEIMOHUMAaHUs TEKCTa,
TEKCTa. I'pamoTHOe | Bernoe uteHue, ¢ MOMYIIEHUEM | HETOJTHOTO COJIEPIKaHUS. JI0X0€e TIOHUMAaHHE
M3TIOKEHUE COJNIEPXKaHUs | OJHOM WU nByx | UreHme ¢ JOMyIICEHWEM | COAEPIKAHUS TEKCTa.
TEKCTa. HE3HAYUTEIIBHBIX OIIHOOK. OIIHOOK. Urtenne C  JOMYyIICHHUEM
bermoe urenme 6e3 | [Ipu mepeBome otpeiBKa Ha | [lepeBon OTphIBKa  Ha | MHOXECTBA OIIMOOK.
OIIMOOK. [lepeBon | pycckuii SI3bIK BO3MOXHO | pycCKuit SI3BIK ¢ | IlepeBon OTpBIBKa Ha
OTPBIBKA HAa PYCCKUH | NONMyIICHHWE  HE3HAYHTENBHBIX | JOMYIICHUEM JIEKCHYCCKHX, | PYCCKUI SI3BIK HE
SI3BIK aZIeKBaTHBINA | JIGKCUYECKUX, TPAMMaTHYECKUX | FPaMMaTHYEeCKUX U | aJeKBaTHBIM  COAEPHKAHUIO




COZICPIKAHUIO
OpHTHHAIA.

W CTUJIUCTUYCCKHUX OIIHOOK.

CTUJIMCTHYECKUX OLINOOK.

OpHTHHAJIA.

HToropas mkaja onieHUBaHusI PE3YJIbTATOB OCBOCHUS TUCHMILTHHbI

HroroBas OIICHKA I10 JUCIUITIMHE (1)OpMI/IpyeTCSI 13 CyMMbI 0aJLIoB 110 PpE3yJIbTaTaM TEKYILCTO KOHTPOJIA 1
MIPOMEIKYT OYHOM aTTEeCT alli1 U BBICTABJICTCS B COOTBETCTBUU C HpHBCI[eHHOfI HIDKC Ta6J'II/HleI71:

Ourenka 1o 100-0auIsHOM cucTeMe

Or1eHKa 110 TPaULIMOHHOM IIKaJIe

41-100

3a4TCHO

0-40

HEC 3a49YTCHO

JK3aMeH.

MakcumanbHOe KOJIHYECTBO OaIOB, KOTOPOE MOKET HaOpaTh MarMCTPAHT B TEUCHUE CEMECTpA 3a TEKYILUiH

KOHTpOJIb, paBHsAeTCs 70 Oammam.

MunuManbHOE KONWYECTBO OayioB, KOTOPBIE MAaruCTpPaHT AOJDKEH HaOpaTh B TEUEHHE CEeMecTpa 3a

TEKYIUI KOHTPOJIb paBHseTcs 30 Oamiam.

MakcumaibHasi cyMMa 0ajioB, KOTOpbIE MaruCTPaHT MOKET MOJIYYHUTh Ha 3K3aMeHe paBHseTcs 30 6amiam.

®opMoli MPOMEKYTOYHON aTTecTalM SBISETCS 3K3aMeH. OJK3aMeH IMpPOBOJUTCS B BHJIE YCTHOTO

CO6CCC}Z[OB3HI/IH 110 BOIIPOCaM U BBICTYIIJICHUA 110 IOATOTOBJIICHHOMY COO6H.[€HI/IIO.

«30-22»

Kputepun onleHMBaHus1 IPOMEKYTOYHOM aTTecTAIMH (IK3aMeH)

1) IMonHOE ycBOCHUE MaTepuara;
2) YMeHue BBIICTUTH TJIABHOE, CAETaTh 0000MIafoNe BHIBOIBI,
3) HcuepnbiBaroiiiee, IpaMOTHOE U SICHOE M3JI0KEHHE MaTepHaa;
4) CBo6OIHOE BIIaJIEHHE OCHOBHBIMHU IIOHATHAMU,
5) TTonHbIe OTBETHI HA IOTIOJHUTEIBHbIE BOTIPOCHT;

«21-11»

1) JTocTaTouHO MOJHOE YCBOCHHUE MaTEPHAIa;
2) YMeHme BBIACTATH TTIABHOE, JeIaTh BHIBOJIBI,
3) I'pamMoTHOE U3JIOKEHHE MaTepHalia, OTCYTCTBHE HETOYHOCTEIH;
4) 3HaHWE OCHOBHBIX TIOHSTHIA;

5) OTBeTHI Ha AOTIOJIHUTEHHBIE BOMPOCHI;

«10-1»

1) OGiee 3HaHHE OCHOBHOTO MaTepHala;

2) Herounas opMyIMpoBKa OCHOBHBIX TTOHSTHIA;
3) YMeHne NpUMEHNTh CBOM 3HAHHS Ha MPAKTHUKE C JOMYIIEHHEM OIINOOK;
4) 3HaHNe HEKOTOPBIX IOHATHII;
5) 3aTpyaHeHHS P OTBETE HA JIOTIOTHUTENBHBIE BOMIPOCHL;

«O»

1) Heznanme 3HaUMTENbHON YacTH MaTepHaa;

2) CymuiecTBeHHbIE OIIMOKH IIPU OTBETE Ha BOTIPOC;
3) He3nanune OCHOBHBIX TIOHSITHIA,

4) I'pyObie ommOKY pH TONBITKE MPUMEHNUTH 3HAHMS HA TIPAKTHKE;
5) HeciocoOHOCTH OTBETUTH HA AOMOTHUTEIHHBIE BOTIPOCHI.




HToropas mkaja onieHUBaHusI PE3YJIbTATOB OCBOCHUS THCHMILTUHbLI

HroroBas oneHka 1Mo AUCHUILIMHE GOPMUPYETCS U3 CYMMBI 0AJIJIOB IO pe3yIbTaTaM TEKYIIETO
KOHTPOJISI U TPOMEKYTOYHON aTTECTAIlMH U BHICTABISAECTCS B COOTBETCTBUHU C IPUBEICHHON HHXKE
TabnuLe:

Orenka 1o 100-0aymIbHOM cHcTeMe Or1eHKa TI0 TPATUIMOHHOH IIIKajie
81-100 OTJINYHO
80-61 XOpOIIIO
60-41 VIIOBIICTBOPHTEIHEHO
0-40 HE y/IOBIICTBOPUTEITHHO




