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®OHJ] OLIEHOYHBIX CPEJCTB JJISI MIPOBEJEHUS TEKYIIEA U

MPOMEXYTOYHOM ATTECTAIIAU 110 JUCHHUIIINHE

1. IlepeyeHp KOMNIETEHIUI ¢ YKa3aHMeM 3TaNoB X (JOPMHPOBAHUSA B NpoIecce OCBOCHUSA

o0pa3zoBaTeJbHOM MPOrpaMMbl

Koa n HauMeHOBaHHEe KOMIIETECHIIHH

Jranbl
(popmupoBanus

YK-4.CiocoOeH NPUMEHSTh COBPEMEHHBIE KOMMYHHUKATHBHBIC TEXHOJIOTHU, B TOM
YUClie HAa WHOCTPAHHOM S3bIKE, IS aKaJeMUYeCKOro H NPOPECCHOHAIBLHOTO
B3aMOJCHCTBHSI;

1.PaboTa Ha yueOHBIX
3aHSTHSIX.
2.CaMmocTosTenpHas

pabota cTyIeHTOB

YK-5.Cioco0eH aHanm3MpoBaTh W YYUTHIBATH Pa3HOOOpa3we KyJNbTyp B TpoIlecce
MEXKYJIbTYPHOTO B3aUMOJICHCTBUS;

1.PaGoTta Ha y4eOHBIX
3aHATHAX.
2.CamMmocTosiTeabpHas
paboTa CTyIeHTOB

OIIK-7.Crioco0eH BeCTH MPOCBETUTEIILCKYID U ICHUXOJIOTO-MPOQPHIAKTUICCKYIO
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1.PaboTa Ha yueOHBIX
3aHATHAX.
2.CamocrosiTenbHas
paboTa cTyIeHTOB

2. Onucanue MokasaTesieil H KpUTepHeB OLCHUBAHUS KOMIIETEHIIHI HA PA3JIMYHBIX ITANIaX UX
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YK-4 Ioporoserit | 1. Pabora Ha Suamy [Ipaktuueckoe | Llxana
y4eOHBIX 0COOEHHOCTH JETI0BOTO 3aaHNue OIICHUBaHU
3aHATHUSX. po(heCCHOHATIBHOTO OOIICHHS B A
2. aKaJgeMUYeCKON/HaydHOU cpeie; MPAaKTHAYEC
CaMocTosTenbHas CTCPCOTHUIIBI ITOBEACHUA U 06IJ_IGHI/I$[, KOTo
pabora. (hopMyITBI 3TUKETHOH peyH. 3aJIaHusl.




IIponBunyT 1. Pabora Ha Sname IIpaktuueckoe | Illxana
BINA y9eOHBIX 0COOEHHOCTH IEIIOBOTO 3aJaHHE, OLIEHUBaHU
3aHATHUSAX. po(eCCHOHATIBHOTO OOIICHHS B coobmieHue. o
2. aKaJeMHUIecKoil/HaydHOH cpee; TIpaKTHIeC
CamocTosTenpHas | CTEPEOTHITBI IIOBEICHNS U OOICHNS, KOTO
pabora. (hopMyIIBI STHKETHOH pedn. 3aJaHHS.
3. Uzyuenue Yuemo [xana
JIOTIOJTHUTENBHON | aHaIM3UPOBATh HAYYHBIE COOBITHS C OLIEHUBaHU
JIUTEPaATypPHI. OLICHKOI NX 3HAYUMOCTH, s
BBICKa3bIBaTh COOCTBEHHOE MHEHHE coo01eHn
110 TIpo0OJieMam, CBSI3aHHBIM C o
Hay4HOH ¥ pO(heCCHOHATBHOM
JEATENIbHOCTBIO, OCYIIECTBIATh
MEXXKYIbTypHbIC KOHTAKTHI C
3apyOeXKHBIMH KOJUIETaMH, CO31aBaTh
COOCTBEHHBIE 00pa3IBl peun B cdepe
HAYYHOH 1 PO eCcCHOHATBHON
KOMMYHUKAIIHH.
YK-5 Ioporoserit | 1. Pabora Ha Snamy [Ipaktuueckoe | Llxana
y4eOHBIX 0COOEHHOCTH JEeTI0BOTO 3aaHue OIICHUBaHU
3aHATHUAX. poQeCcCHOHANBEHOTO OOLIEHUS B s
2. aKaJeMHUYeCKOI/HaydHOU cpefie; MIpaKTUiec
CamocTosiTenbHas | CTEPEOTHIIbI OBEACHHS U OOIICHHS, KOTO
pabora. (hopMyJIBI 3TUKETHOM peYH. 3aIaHu.
IIpomxBunyt | 1. PaGora Ha 3name IIpaktuueckoe | Illxana
BbIi1 y4eOHBIX 0COOEHHOCTH JIeTIOBOTO 3a/laHue, OLICHUBAHU
3aHATHSX. PO eCCHOHANBEHOTO OOIICHNS B cooOreHwe. o
2. aKaJIeMH9IeCKOW/HayqIHOH cpene; MIpaKTHYeC
CamocTosiTesnbHas | CTEPEOTHIIBI OBEACHHS U OOIIeHHS, KOTO
pabora (OpMyIIBI STUKETHOH pedH. 3a7aHMs.
3. Uzyuenue Yuvemo [lxana
JIONIONIHUTENBHON | aHAIN3UPOBATh HAYYHBIE COOBITHS C OLIEHUBaHU
JINTEPATYPHI. OIIEHKON WX 3HAYUMOCTH, P
BBICKA3bIBaTh COOCTBEHHOE MHEHHE coo011IeHn
1o nmpo0ieMaM, CBS3aHHBIM C s1.
HAYYHOH U PO(ECCHOHATBHOM
JeSITeIbHOCTBIO, OCYIIECTBIIATh
MEXKYJIbTypHbIE KOHTAKTHI C
3apyOeXHBIMH KOJUIETaMH, CO31aBaTh
COOCTBEHHBIE 00pa3IBI peun B cepe
HAYYHOH 1 PO eCcCHOHATBHON
KOMMYHUKAIIHH.
Ioporossrit | 1. Pabora Ha 3namy: IIpaxktnyeckoe | [lkana
yueOHBIX OCHOBHBIE ()OPMBI YCTHOH 1 3aJiaHue OLIEHUBaHU
3aHATHSAX. MMICbMEHHON peYy Ha OCHOBE A
2. H3YYEHHOTO JIEKCHIECKOTO MIpaKTHIecC
CamocTosTenpHas | Marepuaia, HeOOXO0AUMOTO IS KOTO
pabota B3aMMOJICHICTBHS B TIpOIIECCE 3aaHHS.
PO ECCHOHATBHOM IEATETFHOCTH.
OIIK-7 IIponsurytr | 1. Pabora Ha 3uame: IIpaktuueckoe | Illxana
bIN yueOHBIX OCHOBHbIE (DOPMBI YCTHOH 1 3ajiaHue, OIICHUBAHU
3aHATHAX ITMCEMEHHON peuy Ha OCHOBE cooO1eHue. s
(JIleKMOHHBIE U N3yYEHHOTO JIEKCHYECKOTO IpaKkTH4ec
MpaKTHYECKUe Marepuaia, HeoOX0AUMOro JuIst KOTo
3aHATHUS). B3aUMO/ICHCTBUS B TIpoLiecce 3a7aHus.
2. IpodeCCHOHANBHOM eI TEIbHOCTH. [kana
CamocrositensHas | Yuems: OLICHUBaHU
pabora ST




3. U3yuenue TOTOBUTH ITyOJIUKAIUH, IPOBOAUTh coo01eHn
JOTIONTHUTENBHON | TPE3CHTAlMH U BECTH, TNIAHUPOBATH, o
JIUTEPaATypPHI. OPTaHM30BBIBATH TUCKYCCHH Ha
WHOCTPAHHOM S3bIKE B PaMKax
TEMaTHKH PO ECCHOHATHHOM
JEATETbHOCTH.

Braodemy:

HMHOCTPaHHBIM SI3BIKOM B YCTHOH U
MUCbMEHHOU (opMe B HAYYHOH U
npodeccroHanbHON chepax
OOILEHNS; TEPMUHOJIOTHEH
CIELUAIIBHOCTH Ha HHOCTPAaHHOM
SI3BIKE.

Onucanue cBOAHON IIKAJbI OLICHUBAHUS

Bua paéoTsl IIxana oneHUBaHUA

6 0amnoB, ecny 3amaHWE BBITIOJHEHO MOJHOCTBIO, JaHBI OTBETHl Ha BCE BOIPOCHI, HE
JOTTYIIIEHO HU OJTHOW OITUOKH

1. IIpakTHueckoe

saane 4 6anna, eciu 3aJlaHye BBITIOJIHEHO MOJIHOCTHIO, JaHBI HE TIOJHBIC OTBETHI HA BCE BOIIPOCHI,

AOITYIIEHBI HE3HAYNUTEIIbHBIC OIIHUOKH

2 Ganja, ecnu 3aJaHUE BBITONHEHO YACTHYHO, OMYIIEHHI CEPhE3HBIE OMIMOKHA IPH
(hopMyITUPOBKE OTBETOB Ha ITOCTABIICHHBIE BOIIPOCHI

0 0aI0B, eCJIM 3aJJaHUE HE BBIIOJIHEHO

20 0anjaoB, eciaM TPEICTABICHHOE COOOIIEHNE CBUICTEIBCTBYET O IIPOBEICHHOM
CaMOCTOSITEIIbHOM HCCIIEIOBAHUH C IPUBJICYCHUEM PA3IUYHBIX HCTOYHUKOB WH(POPMALUH;
JIOTUYHO, CBSA3HO W TIOJIHO pACKpbhIBaeTCd TeMa; 3aKII0YeHHE COJAEPKUT JIOTHYHO
BBITCKAIOIIME U3 COACPIKAHUA BbIBOABI.

15 ©GannoB, eciuM mNpenCTaBICHHOE COOOIIEHHE CBHUIECTEIBCTBYET O IPOBEACHHOM
CaMOCTOSITEIbHOM HCCJIEIOBAaHUH C TPUBJICYCHUEM JBYX-TPEX HCTOYHHKOB WH(pOPMAIIUH;
JIOTUYHO, CBS3HO M IIOJHO PACKPBIBAECTCS TEMA; 3aKIIOUEHUE COJEPKUT JIOTMYHO
BBITEKAIOIINE U3 COLEPIKAHUS BBIBOBL.

2. CooOmenne

10 GannoB, eciuM MNPENCTaBICHHOE COOOIIEHHE CBHUIECTEIBCTBYET O IPOBEACHHOM
WCCIIC/IOBAHUN C TPHUBJICUYCHHEM OJHOTO HMCTOYHHMKA WH(POPMALMHU;, TeMa pacKpbiTa He
IIOJIHOCTBIO; OTCYTCTBYIOT BBIBOJIBL.

0 6a1710B, ecu COOOIIEHUE OTCYTCTBYET

3. TunoBble KOHTPOJIbHbIE 33JaHUSI WIN HHbIe MaTepHaJbl, HEO0X0AMMBbIE I OLEHKH 3HAHWIl, yMEHUId,
HABBLIKOB W (MJIM) ONBITA AEATEJHLHOCTH, XaPAKTEPU3YIOIIMX JITanbl (OPMHUPOBAHHUS KOMIETEHU Ml B
npouecce 0CBoOeHus1 00pa30BaTeIbLHOH NPOrpaMMbl

Ilpumepnoie 6udbvr npaxmuyeckux 3a0anuii

Assignment 1. Read and translate the text:
When and how did psychological science begin?

To be human is to be curious about ourselves and the world around us. Before 300 B.C., the Greek naturalist
and philosopher Aristotle theorized about learning and memory, motivation and emotion, perception and personality.
Today we chuckle at some of his guesses, like his suggestion that a meal makes us sleepy by causing gas and heat
to collect around the source of our personality, the heart. But credit Aristotle with asking the right questions.

Philosophers’ thinking about thinking continued until the birth of psychology as we know it, on a December
day in 1879, in a small, third-floor room at Germany’s University of Leipzig. There, two young men were helping
an austere, middle-aged professor, Wilhelm Wundt, create an experimental apparatus. Their machine measured the
time lag between people’s hearing a ball hit a platform and their pressing a telegraph key (Hunt, 1993). Curiously,



people responded in about one-tenth of a second when asked to press the key as soon as the sound occurred—and in
about two tenths of a second when asked to press the key as soon as they were consciously aware of perceiving the
sound. (To be aware of one’s awareness takes a little longer.) Wundt was seeking to measure “atoms of the mind”—
the fastest and simplest mental processes. Thus, began what many consider psychology’s first experiment, launching
the first psychological laboratory, staffed by Wundt and psychology’s first graduate students.

Before long, this new science of psychology became organized into different branches, or schools of thought,
each promoted by pioneering thinkers.

Assignment 2. Scan the text in order to find the following information in it:

1) The proportion of young people involved in post-school education in Britain:

England & Wales

Scotland

2) Higher education in Britain is received at

3) The first awarded degree

The course lasts

Students are called

4) The next awarded degree

The course lasts

Students are called

5) The highest degree

The course lasts

6) The number of terms

7) Vacations:
1.
lasts
2.
lasts
3.
lasts

Post-school Education in Britain

There is a considerable enthusiasm for post-school education in Britain. A large proportion of young people
—about a third in England and Wales and almost half in Scotland — continue in education at a more advanced level
beyond the age of 18. The higher education sector provides a variety of courses up to degree and postgraduate degree
level, and carries out research. Higher education in Britain is traditionally associated with universities, though
education of University standard is also given in other institutions such as colleges and institutes of higher education,
which have the power to award their own degrees.

All degree courses last three years, however there are some four-year courses and medical and veterinary
courses last five or six years. The British University year is divided into three terms. The vacations — a month at
Christmas, a month at Easter, and three or four months in summer — are mainly periods of private study.

Students studying for the first degree are called undergraduates. At the end of the third year of study they sit
for their examinations and take the Bachelor’s Degree. Those engaged in the study of art subjects such as history,
languages, economics or law take Bachelor of Arts (BA). Students studying pure or applied sciences such as
medicine, dentistry, technology or agriculture get Bachelor of Science (BSc). When they have been awarded the
degree, they are known as graduates.

Students who obtain their Bachelor degree can apply to take a further degree course, usually involving a
mixture of exam courses and research. There are two different types of post-graduate courses — the Master’s Degree
(MA or MSc), which takes one or two years, and the higher degree of Doctor of Philosophy (PhD), which takes two
or three years.

Assignment 3. Read and translate the text:
Some Steps to Effective Time Management
Time management is a key to academic success. Students around the world learn this sooner or later. The best
students are not necessarily those who are “smarter”, but those who use their time effectively. When you plan your
days and weeks in advance, time can be your friend rather than your enemy. Planning can help you get more done



with less stress, disorganization and frustration.

Think about it. Have you ever heard of an athlete, even one who is paid millions of dollars a year, playing in a
game without showing up for practice? Have you heard of a musician delivering a concert without taking time daily
to rehearse? Have you heard of a scientist proclaiming a grand discovery without hundreds of failed trials? All these
professionals know that in order to succeed in their professional areas, they have to put in their time.

Unfortunately, millions of students around the world behave otherwise. They appear for exams expecting magic!
Without making adequate time to study, they hope to get the highest grades and are then disappointed or ashamed
when the results prove otherwise.

There are a number of excellent time management systems that you can follow. Some strategies below could
make a huge impact on your academic career.

1. Organize your time: Life improves when you decide to do things differently. In this case, the goal is to gain
control over time, rather than letting it control you. It is about taking ownership (szadenue) of time, which is the
essence (cyms) of your life. The main objective of time management is for you to have a clear picture of your
upcoming days, weeks, and months. It is a way for you to discover what time you have available to devote to study,
recreation (omowix, pazeneuenue), or other activities. Make the decision to be the master of your life, rather than its
suffering slave!

2. Assess your time: Many students believe that they study a lot. Some even protest that they study all the time!
In reality, this is far from the truth. The only way you will discover how many hours of your busy day you actually
study is by completing a personal time assessment. The method requires you to keep track of everything you do for
an entire week, from the time you wake up to the time you fall asleep. That means recording every single detail. At
the end of the week, add up the totals. For example, count the number of hours spent on eating, traveling, studying,
talking on the phone, shopping, exercising, smoking, watching TV, being online, etc, until you have a complete
picture of where your time goes. If you find you are losing a lot of time to activities other than studying, try to
balance your schedule.

3. Set your priorities: The objective of time management is to allocate (pacnpeoersms) time wisely, so you
can achieve your goals. If you wanted to be an Olympic swimmer or ice skater, you would have to practice several
hours a day for years. In the same way, to be a top student you must have a good idea of the study requirements.
Even though each subject places different demands on you — reading, writing, research, experiments, assignments,
essays, projects, papers, presentations, tests, and exams — by prioritizing, you will increase your chances of success.
For each subject, decide how to complete all required tasks, over a weekly, monthly, and yearly basis.

Assignment 4. Study the problems of the following students and recommend them the proper solutions
based on the step(s) to effective time management, using the introductory phrases:

1 (strongly) recommend you (not) to ...

Try (not) to ...

You’d better (not) ...

You should (not) ...

You may ...

Problem 1. Student A is enjoying his first year. He has a lot of friends and a great social life. But this doesn't
leave much time for work. A is anxious and guilty about this and to avoid these feelings he spends even more time
going out.

Problem 2. Student B is a perfectionist. She works all the time as she finds it hard to be realistic about how
much she has to do. Her goals are defined as "I should work harder” or "I must do better”. Because she feels that
nothing she does is good enough, B doesn't know when to stop, so she ends up feeling overwhelmed.

Problem 3. Student C leaves everything to the last minute. For C this is an attempt to deal with anxiety about
his work since it gives him no time to agonize about whether it is good enough. However, putting things off is
actually very stressful and C encounters difficulties over more complex, long-term projects or if a last minute crisis
occurs.

Problem 4. Every day Student D means to get up at 8.00am and start work, but other things always seem more

important. The longer she puts it off, the huger and more unmanageable her assignment seems. When D stops to
look it is clear how much time she wastes. She also recognizes that she actually works better at night.

Ilpumepnaa memamuxa cooouieHuil
1. OGpasoBaresbHast MoMUTHKA BenmukoOpuTaHuu.



[Tpouecce MoaepHHU3aLIuK B cucTeMe obpasoBanus Poccun.

OcobenHOCTH TTIPO(EeCcCHOHATHFHO-AETOBON KOMMYHUKAIIHH.

DopMBI MEXKKYIBTYPHOTO MPO(PECCUOHATLHOTO OOIICHUSI.

YcTolunBeie 000POTHI HAYYHOW PEUH: aHTII0-PyCCKUE COOTBETCTBUSI.
Oco0eHHOCTH OOIIEHUS B YCIOBUSAX MEXITYHAPOIHON HAyYHOU KOH(EPEHITUY.
KoMMyHHKaTHBHBIE CTHIIH U MEKKYJIBTYPHBIE Pa3IHYHs.

BupTryanbHble nemarornyeckue KOH(QEpeHIINN.

©©ONOOAWN

TepMUHOTOrHYECKUN anmapar MneJarorndeckKux TEXHOJIOTHIA: PyCCKO-aHITIMICKHUE COOTBETCTBHUS.

10. SI3bIK IPOdeCCHOHATBHO-IENIOBOT0 OOIIEHUS KaK (PyHKIIMOHAIBHO-CTUIIHCTUYECKAsT PA3HOBHIHOCTh
AHTJIMKCKOTO SI3bIKA.

11. Mauomatrka npohecCHOHAIBHO-IEI0BOIO A3bIKA.

12. Hogelimue gocTHRKEHNS B 001aCTH TPO(ECCHOHATBLHOIO 00pa30BaHUs.

13. TepMUHOIOTHYECKHIA alTapaT MeAarorHIecKuX TEOPHI: PyCCKO-aHIIIMICKHE COOTBETCTBHSL.

14. JTexcuko-mMopdonornueckne 0COOEHHOCTH MPO(HECCHOHATBEHO-IEIOBOTO SI3bIKA.

15. Tlcuxomornyeckre HaydHbIE MIKOJIBI EBPOIIBI.

16. IMcuxonornueckue Hay4unsie mkonsl CIIA.

17. Benukue pycckue NCHXOJIOTH.

18. CoBpeMeHHbIE TCH/ICHIIUN B TICUXOJIOTUYECKUX UCCICIOBAHUSIX.

19. TepmuHOIOrHYECKHH anapaT MCUXOJOTHYECKON HAYKH: PYCCKO-aHTJIMACKHAE COOTBETCTBHS.

Oobpa3zubl mexkcmoe 0711 YmeHus, nepeeooa u pehepuposanus Ha 3aueme
Introduction to Developmental Psychology and Its Research Strategies

One afternoon as | cycled home after attempting to bike 25 miles to the top of Mt. Hamilton, |
spotted a lemonade stand, where several children and a couple of adults were gathered. | was in the process
of deciding whether it was worth stopping for a taste, when a small boy about 4 years old screamed at me,
“Lem-nade! Fif-fy cents!”

His sales technique convinced me — | stopped. The boy and an older sister who was 9 or 10
approached me. “I’ll take some,” I told them. By now the 4-year-old had walked up so close to me that |
almost fell over him. He waved an empty cup and yelled at me again. | was baffled by his blabber and
asked him to repeat himself. | was able to make out “Pink or yellow?” and I inquired which he thought was
best. “Pink,” he answered without hesitation. I told him that I’d take his recommendation. His sister, who
had not said a word, immediately went to pour my glass. In the meantime, | gave the 4-year-old a dollar
and said, “I’ll have two.”

The 4-year-old galloped off with my money. His sister returned with the lemonade. | took the cup
and began to drink. The sister continued to stand in front of me and, finally realizing that | did not
understand her behavior, very politely extended her hand. “Oh,” 1 said as I pointed to the 4-year-old, “I
already paid him.”

The girl smiled and skipped back toward the table loaded with pitchers, cups, and money box. The
cha-ching of money filling the till had clearly excited her, but she composed herself and returned to stand
in her spot behind the table.

As | sipped, | noticed that other children were present. Two boys, who by garb and demeanor
appeared to be late-stage middle schoolers, were sprawled on the grass by the sidewalk, conversing in
hushed tones. Two girls, heads taller than the boys but apparently preteens as well, stood a few feet behind
the stand. The girls were standing with their heads together, chatting and giggling. They at least had
selected a position that implied they intended to help with the lemonade enterprise, even though they were
currently ignoring it. In fact, only three people seemed to be actively engaged in the lemonade project: the
4-year-old salesman, his more reserved sister, and an adult woman, who | assumed was their mother.



Standing on the grass beyond the commotion was a brightly smiling man. He was clearly enjoying
the whole event and struck up a conversation with me. As | suspected, this was Dad. The 4-year-old was
already back at the street, hollering at potential customers. “He’s our top salesman,” Dad told me. “What’s
the reason for the lemonade stand?” I asked. “What will you use the money for?” The friendly and
gregarious father started to answer me, but he managed to stop himself and, instead, he fielded the question
to the diligent 9-year-old. “Megan, would you like to explain what we’re doing?” His daughter, still
standing very politely behind the sales table, told me about the people that the money would benefit: The
money would provide tools and supplies so that the recipients would be able to grow their own food. |
commended their efforts and pedaled homeward.

My experience at the lemonade stand was an interactive reminder of the kinds of behavior and
contrasts among individuals and age groups that evoke questions about human development. What
processes transform excited 4-year-olds and diligent 9-year-olds into self-absorbed preteens? Why were
the boys able to blow off their responsibilities without feeling guilty, whereas the girls were compelled to
at least appear to be helping? Are the temperament differences in siblings due to age, genetics, or the
influence of their same-sex role models? If adults are capable of interpreting the jabber of a toddler, why
does that child’s diction ever improve? Can parents effectively foster altruism and enterprise in their
offspring? When do young children begin to grasp the concept of number correspondence (I never received
my second cup of lemonade)? Do children who live in impoverished communities pass through the same
social and developmental milestones as those who live in healthier communities? For that matter, why does
a woman who is approaching 50 get on a bicycle and ride 25 miles uphill?

Text 2

Developmental Psychology

The aim is to seek answers for these and many other fascinating questions about developing persons
by reviewing the theories, methods, discoveries, and many practical accomplishments of the modern
developmental sciences. This introductory chapter lays the groundwork for the remainder of the book by
addressing important issues about the nature of human development and how knowledge about
development is gained. What does it mean to say that people “develop” over time? How is your experience
of development different from that of developing persons in past eras or in other cultures? Why are
scientific studies of human development necessary? And what strategies, or research methods, do scientists
use to study the development of children and adolescents? Let’s begin by considering the nature of
development.

What Is Development?

Development refers to systematic continuities and changes in the individual that occur between
conception (when the father’s sperm penetrates the mother’s ovum, creating a new organism) and death.
By describing changes as “systematic” we imply that they are orderly, patterned, and relatively enduring,
so that temporary mood swings and other transitory changes in our appearances, thoughts, and behaviors
are therefore excluded. We are also interested in “continuities” in development, or ways in which we
remain the same or continue to reflect our past.

If development represents the continuities and changes an individual experience from “womb to
tomb,” the developmental sciences refer to the study of these phenomena and are a multidisciplinary
enterprise. Although developmental psychology is the largest of these disciplines, many biologists,
sociologists, anthropologists, educators, physicians, and even historians share an interest in developmental
continuity and change and have contributed in important ways to our understanding of both human and
animal development. Because the science of development is multidisciplinary, we use the term
developmentalist to refer to any scholar—regardless of discipline—who seeks to understand the
developmental process.

What Causes Us to Develop?

To grasp the meaning of development, we must understand two important processes that underlie
developmental change: maturation and learning. Maturation refers to the biological unfolding of the



individual according to species-typical biological inheritance development systematic continuities and
changes in the individual over the course of life and an individual person’s biological inheritance. Just as
seeds become mature plants, assuming that they receive adequate moisture and nourishment, human beings
grow within the womb. The human maturational (or species-typical) biological program calls for us to
become capable of walking and uttering our first meaningful words at about 1 year of age, to reach sexual
maturity between ages 11 and 15, and then to age and die on roughly similar schedules. Maturation is partly
responsible for psychological changes such as our increasing ability to concentrate, solve problems, and
understand another person’s thoughts or feelings. So, one reason that we humans are so similar in many
important respects is that our common species heredity guides all of us through many of the same
developmental changes at about the same points in our lives.

The second critical developmental process is learning — the process through which our experiences
produce relatively permanent changes in our feelings, thoughts, and behaviors. Let’s consider a very simple
example. Although a certain degree of physical maturation is necessary before a grade-school child can
become reasonably proficient at dribbling a basketball, careful instruction and many, many hours of
practice are essential if this child is ever to approximate the ball-handling skills of a professional basketball
player. Many of our abilities and habits do not simply unfold as part of maturation; we often learn to feel,
think, and behave in new ways from our observations of and interactions with parents, teachers, and other
important people in our lives, as well as from events that we experience. This means that we change in
response to our environments— particularly in response to the actions and reactions of the people around
us. Of course, most developmental changes are the product of both maturation and learning. And as we
will see throughout this book, some of the more lively debates about human development are arguments
about which of these processes contributes most to particular developmental changes.

Text 3

The Ecological Systems Viewpoint

American psychologist Urie Bronfenbrenner offers an exciting new perspective on child and
adolescent development that addresses many of the shortcomings of earlier “environmentalist™ approaches.
Behaviorists John Watson and B. F. Skinner had defined “environment” as any and all external forces that
shape the individual’s development. Although modern learning theorists such as Bandura (What
Bronfenbrenner’s ecological systems theory (1989, 1993, 2005; Bronfenbrenner & Morris, 2006) provides
is a detailed analysis of environmental influences.

This approach also concurs that a person’s biologically influenced characteristics interact with
environmental forces to shape development, so it is probably more accurate to describe this perspective as
a bioecological theory.

Bronfenbrenner’s Contexts for Development

Bronfenbrenner (1979) begins by assuming that natural environments are the major source of
influence on developing persons—and one that is often overlooked by researchers who choose to study
development in the highly artificial context of the laboratory. He defines environment (or the natural
ecology) as “a set of nested structures, each inside the next, like a set of Russian dolls” (p. 22). In other
words, the developing person is said to be at the center of and embedded in several environmental systems,
ranging from immediate settings such as the family to more remote contexts such as the broader culture
(see Figure 2.2). Each of these systems is thought to interact with the others and with the individual to
influence development in important ways (see also Cole, 2005). Bronfenbrenner’s theory truly
revolutionized the way developmentalists considered the environment of a child’s development. In the
1940s and 1950s, for example, developmentalists would likely examine the effect of one aspect of the
child’s environment and attribute all differences between children to differences in that aspect of the
environment. For example, cognitive, social, and even biological differences between children of divorce
and children of intact families might all be attributed to the effects of the divorce on the children. With
Bronfenbrenner’s theory it was now possible to consider the many different levels and types of
environmental effects that might influence a child’s development. Let’s take a closer look at this theory.



Create

The Microsystem

Bronfenbrenner’s microsystem, refers to the activities and interactions that occur in the person’s
immediate surroundings. For most young infants, the microsystem may be limited to the family. Yet, this
system eventually becomes much more complex as children are exposed to day care, preschool classes,
youth groups, and neighborhood playmates. Children are influenced by the people in their microsystems.
In addition, their own biologically and socially influenced characteristics—their habits, temperaments,
physical characteristics, and capabilities — influence the behavior of companions (that is, their
microsystem) as well. For example, a temperamentally difficult infant can alienate her parents or even
friction between them that may be sufficient to damage their marital relationship (Belsky,
Rosenberger, & Crnic, 1995). And interactions between any two individuals in microsystems are likely to
be influenced by third parties. So, microsystems are truly dynamic contexts for development in which each

person influences and is influenced by all other persons in the system.
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17.
18.
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22.
23.
24.
25.
26.
27.
28.
29.
30.

Ilpumepnuie 6onpocwi 014 IK3amena
Cuctema BoIcIIero oopasosanust B Poccun.
Cucrema Briciiero oOpasoBanus B bpurannu u CHIA.
Cuctema BbIcIIero oopasosanust B EBporneiickux crpaHax.
Maructparypa B bpuranuu u CHIA.
Maructparypa B Poccun.
OOyueHne B MarucTparype B pa3iMuHbIX YHUBEPCUTETAX MUPA.
Marucrepckne HalpaBiIeHHs U KypChI.
HccnenoBarenbckre MporpaMMbl MaruCTpaTyphbl.
OO0yuatomue mporpaMMbl MAarUCTPATYPHI.

. YpoBHH 00pa30BaHus, TUIUIOMBI U YUY€HbIE CTEIICHHU B aHTJIO-PYCCKHX COOTBETCTBHSX.

. Hay4Hoe nccienoBanue MarucTpanTa: npoodiiema, 11eib, 3a/1a4i, METO bl HCCIIEI0BAHNUS, PE3YIIbTAThI.
. IlepcriekTHBBI pa3BUTHS MPO(HECCHOHAIBHOTO 00Pa30BaHUSL.

. [IpodeccnonanpHoe 00pazoBaHue B 00pa3oBaTeLHOM MPOCTPAHCTBE.
. Hay4Hnast negaroruueckast 1esTeIbHOCTb.

. S3pIk  MpodecCHOHATBHO-ACIOBOTO OOIICHUS Kak (YHKIMOHAIBHO-CTUIIMCTHYECKAs] Pa3HOBHIHOCTH

AHTJIMHACKOTO S3BIKA.

Jlexcuko-mMopdonoruueckue 0CoOOSHHOCTH MPOdeCcCHOHATBLHO-IEI0BOTO S3bIKA.
Wnnomatika npohecCruOHANbHO-AETI0BOrO A3bIKA.

Buaer negoBoro oOmeHus.

2Kanpsl Hay4HOH peun.

Oco0eHHOCTH TPOQPECCHOHATLHO-ACI0BONH KOMMYHHKAIIHH.

YcTHas ¥ TUCbMEHHAST KOMMYHHUKAIHS.

Oco0EHHOCTH MEKKYJIBTYPHOTO MPO(HEeCCHOHATBHOIO OOIICHHS.

DopMBbI MEXKYIBTYPHOTO PO(HECCHOHATBHOTO OOIICHUSL.

BupryaibHble Mearorundeckue KOHGepeHIuH.

MesxayHapoIHbIE Mearornyeckue KOHOEPEHIHH.

MeXKyJIbTYpHBIE Pa3iuyus BepOaIbHOTO U HEBEPOATLHOTO TIOBE/ICHHSL.
Hogeiimme noctimkenus B 001acTi mpodeccnoHanIb»HOro 00pa3oBaHusI.
Jlekcuko-mMopdoornueckue 0COOCHHOCTH MPO(ECCHOHATTBHO-IETIOBOTO S3bIKA.
Wnuromatnka mpodheccHoHATbHO-EIOBOTO SI3bIKA.
dopmainbHbIi/He)OpMaIbHBIH PETHCTPHI PEUH.



31. ®opmanbHbIil/HEGOPMATBHBINA PETUCTPBI PEYH.
32. TloHsTHE KOMMYHHKATHBHOTO CTHIISL. BH/IbI KOMMYHHUKATHBHBIX CTHIICH.

Ilpumepnas memamuxa cooou|eHuIl 0714 6bICHYNIEHUA HA IK3IAMEHE
VYuenas crenens Oakanaspa B EBponie XII-XI1I Bekos.
Yuenas crenens Maructpa B EBponie XI1-XII1 Bexos.
VYuenas crenens noktopa B EBpone XI1-XI111 Bexos.
Hepapxuueckas cucteMa creneHet «Maructp» — «1oktop» B X V-XVII Bekax.
[Ipo6iema yHn(MKaNM YISHBIX CTETICHEH U 3BAaHHI.
«Bceobmas xapTust yauBepcuteToB» (1988 1.).

No o krwdE

KouBenmus o npu3Hanny KBan(UKannid, OTHOCSIINUXCA K BBICIIEMY oOpa3oBaHuio B EBporeiickom permoxe

(1997 1.)

8. CosmectHas Jleknapalnus 0 rapMOHU3AIMH CTPYKTYPBI CUCTEMBI €BPOIEHCKOTo BhICIIero oopasosanust (1998
T.).

9. Jexnapanuu 06 apXUTEKType BhICLIETO eBporeickoro oopazosanus (bononckas nexnapanus, 1999 r.).

10. IloBeneHYECKHE TEOPHH.

11. KorHUTHBHBIE TEOPHUH.

12. Teopuu pa3BuTHsL.

13. 'ymaHUCTHYECKHE TEOPHH.

14. Teopuu TUYHOCTH.

15. CoumanbHO-TICHXOJIOTUIECKHE TEOPHUH.

16. Teopun Hay4YeHHS.

17. ToHATUITHO-TEPMUHONIOTUYECKUH anmapaT OpraHu3aMOHHON MCHUXOJIOTHH.

18. DBoumonys HAyYHBIX 3HAHUN B OPTaHU3aIMOHHOM ricuxonorun B Poccnn.

19. DBomronyst HAyYHBIX 3HAHUH B OPraHU3aIIMOHHON TICHXOJIOTHH 33 PyOeKoM.

20. OObeKTUBHBIE U CyOBEKTHBHBIE TPYAHOCTH B pa3pabOTKE TEPMUHOB M MOHSTUH B ONpEICICHHOM o0imacTtu
HAYYHOTO HCCJICOBaHMS.

21. Mnnomatuka npodeccHoHaTBHO-IEIOBOTO S3bIKa B cpepe opraHN3alMOHHON ICHXO0IOTHH.

22. Cucrema periucTpoB peyu.

23. DakTopHl PETyISIIHA PEYCBOTO OOIICHUSI.

24. ®opMalbHBIA PETUCTP PEUH.

25. HedopManbHEI perucTp peuu.

26. ®opMBI MEKKYIBTYpHOU TIPodecCHOHATEHONH KOMMYHHUKAIIHH.

27. BuoB MeXKyIbTypHOH PO eCCHOHATbHON KOMMYHHKALIUH.

28. Tumbl MeXKYIbTYpHOU TpodecCHoHaATFHON KOMMYHHKAIINH.

29. Biioru u popyMBbI B 00JIaCTH OpraHU3allMOHHON TIcuXoioruu B Poccum.

30. Bsioru u ¢popymbl B 0051aCTH OpraHU3allMOHHON TICUXOJIOTHH 32 PyOeXoM.

31. Hayunsle nedatsl B 00J1aCTH OpraHU3allMOHHON IICHXOJIOTHH, OpraHu3yemblie B Poccui.

32. Hayunsle ne0aThl B 00JIACTH OPTraHU3AI[MOHHON MICUXOJIOTHH, OPTaHU3yeMEIE 3a PyOeKoM.

33. MHCcTpy™MeHTH! [t co3ianus 3pPeKTUBHON TPE3CHTAIHH.

3auyer 1 cemecTp:

3ader no aucuurumHe «VITHOCTpaHHEBIH SI3bIK B TPO()ECCHOHATBHON KOMMYHUKAITHHY COCTOUT 3.
1) wurenue, nepero U pedepUpOBAHUE TEKCTA JICTOBOM U PodecCHOHATEHON TeMAaTHKH.

IK3aMeH 2 ceMecTp:

DK3aMeH 1o quciuruinHe « THOCTpaHHBIH S3bIK B IPOQECCHOHATEHON KOMMYHHKAIIUNY» COCTOUT U3 JIBYX YacTei:
1) OoTBET IO MOATOTOBIEHHOMY COOOIIEHHIO;
2) OTBET Ha BOMPOC MO M3YYCHHOW TEMATHKE.



4. MeToauyeckue MaTepHAaJbl, ONpeAe/somMe NpoueIypbl OLlcHMBAHNS 3HAHHI, YMEHU, HABBIKOB
U (MJIM) ONBITA JeSITeIbHOCTH, XapaAKTePU3YIOLIUX 3Tanbl (POPMUPOBAHMSA KOMIIETEHIMIA.

Hucuunnuna «MHOCTpaHHBIN SI3BIK B MPO(ECCHOHAIFHOW KOMMYHUKAIMHM» 3aHUMAaeT BaYKHOE MECTO B
pod)eCCHOHANBHON MOATOTOBKE BBICOKOKBAIM(HUIMPOBAHHOTO IENarora B ONPEAEICHHON NpodecCHOHANBHON
o0JacTy U SIBIIAETCS 0053aTeNbHON [T N3YIEHUSI.

[MpakTuyeckue 3aHsATUS MO AUcHUIUIMHE «HOCTpaHHBINA A3BIK B MPO(GECCHOHANBHOW KOMMYHHKAIIAN
JOJDKHBl NMPOOYAWTh HMHTEPEC CTYAECHTOB K H3YyYCHHIO OCOOEHHOCTEH peueBOl KOMMYHHUKAIM{ B YCJIOBHSX
MEXKYJIbTYPHOTO MPO(ECCHOHATBHOTO OOIIeHUS, Pa3BUTh yYMEHHE aHAJM3UPOBATh HOBEHIINE NOCTHKEHUS B
00nacT MpoecCHOHATLHOHN e TELHOCTH C OLICHKOM NX 3HAYMMOCTH, CO3/1aBaTh COOCTBEHHBIE 00pa3Ibl peud Ha
AHTJIMACKOM SI3BIKE 110 TIPO(hEeCCHOHATBHOM TEMATHKE.

Coobuienne kak Gopma TeKylero KoHTposs npeanonaraet 10-15-MuHyTHOE BBICTYIJICHHE MarucTpaHTa
Ha NPaKTUYECKOM 3aHATHH Ha 3apaHee MOAroTOBIEeHHYIO TeMy. CoollieHne HanpasieHo Ha OPMHUPOBAaHHE HABBIKA
W3JI0KEHUSI CBOMX MBICIEH B YCTHOH ¢opme. [Ipu oleHMBaHUM COOOIICHUS yYUTHIBAETCS yMEHHE BBIJCIUTH
aKTyalbHbIC Hay4HbIe PaOOTHI MO BHIOPAHHOW TeMe; MPOAHATM3MPOBATh M3YUYECHHBIH MaTepuall C BbIACICHHEM
HanOoJiee 3HAYMMBIX C TOYKH 3PEHUSI PACKPBITHS TeMbl COOOIIEeHUs], (HaKTOB, MHEHUI M HAay4YHBIX IMOJIOKCHHH;
JIOTHYECKH BBICTPOUTH MaTeprai COOOIIeHUS.

BoimonHeHne — MpakTHYECKMX — 3aJaHU  HaAmpaBleHO Ha  yriayOJieHHe,  COBEPLICHCTBOBAHUE
npodecCUOHANBHBIX 3HAHUI M HAaBBIKOB YYaIMXCsl, KOTOPbIE JOJDKHBI OBJIAAETh Pa3IMIHBIMA METOAAMH PEILCHUS
MPaKTUYEeCKUX 3a7ad B XYA0KECTBEHHOM 00pa3zoBaHuH. KpuTepruem OIICHKH MPaKTHYECKHX 3aJaHHN SIBISCTCS:
COOTBETCTBHE COAEP)KaHMs Pa0OTHl 3asBICHHON TeMe; I'TyOMHA, IOJIHOTA PACKPBITUSI TEMbl; YPOBCHb HABBIKOB
CaMOCTOSTEIBHON PadOThI C HAYYHOH JIUTEPaTYPOH.

DopMOl MPOMEKYTOUHOM aTTECTalUu SBIIAETCS, 3a4eT B 1-M ceMmecTpe, 3K3aMEeH BO 2 ceMmecTpe. 3auer
MPOBOJUTCS B BUJE YCTHOIO COOECENOBAHMS IO MPOYMTAHHOMY OTPBIBKY TEKCTa OOmIeH M MpodeCCHOHANBHON
HaTpaBICHHOCTH. DJK3aMEH IPOBOJUTCS B BHJIE YCTHOI'O coOece/loBaHWS MO BOMPOCaM W BBICTYIUICHHUS IO
MOJITOTOBJIEHHOMY COOOIIEHHUIO.

3ayer.

MakcuMaiabHOE KOJMYECTBO 0ajuloB, KOTOpOE MOXKET HaOpaTh MarucTpaHT B TeueHHe 1 cemecrpa 3a
TEKYIIUH KOHTPOIb, paBHseTcs 80 Oamram.

MuHHAMaNTEHOE KOJIMYECTBO 0ajlIoB, KOTOpbIE MAarvcCTpaHT JIOJDKEH HalOpaTh B TeueHue | cemecTpa 3a
TEKYIIUH KOHTPOIb paBHseTcs 20 Gaiiam.

MakcuManbHas cyMMa 0aiioB, KOTOPblE MArHCTPAaHT MOXKET MOJIYYUTh Ha 3a4eTe, paBHseTcs 20 Gamiam.

IlIkaja oneHNBaHUA 3a4YeTa

(20-15 6amioB) (14-10 6amioB) (9-5 6amnoB) (4-0 6amnoB)
JemoHcTpanus Uérkoe msnokeHne Tekcta, u | Craboe m3noxeHne Tekctau | JlemoHcTparmst
FHy6OKOFO IIOHHUMAaHUs JAEMOHCTpAaA €Tro COACPKAHUA. JACMOHCTpaIsa €ro HCIIOHUMAaHUS TCKCTa,
TEKCTa. I'pamotHOe | bernoe uTeHne, ¢ JOMYNIEHUEM | HETIOJHOTO COJIEPKAHMS. TI0X0e TOHUMAaHKE
H3JIOKCHHUE COACPKAHUA OHHOﬁ Ui JABYX YreHnue C JONMYHMICHUEM COACpIKaAHUA TEKCTA.
TEKCTA. HE3HAYUTEIBHBIX OIINOOK. OmInOOK. Yrenue C JOMMYHICHUEM
Bernmoe  uremme 6e3 | Ilpu mepeBoge oTpeiBKa Ha | [lepeBon — OTphIBKA  HA | MHOXKECTBA OIIHUOOK.
OIMOOK. [lepeBon | pycckuii SI3bIK BO3MOXHO | pycCKuit SI3BIK ¢ | IlepeBon OTpBIBKa Ha
OTphIBKa HAa PYCCKHUH | NOMyLIEHHE  HE3HAUYMUTEIbHBIX | JAOMYIIEHUEM JIEKCHUECKUX, | PYCCKUI SI3BIK HE
SI3BIK aJIeKBAaTHBIA | JIEKCUYECKUX, TPaMMaTHYECKUX | FPaMMaTHYEeCKHX U | aJeKBaTHBIM  CcOAEpKAHUIO
COJIEPXKaHUIO U CTHJIMCTUYECKUX ONTHOOK. CTHIIUCTUYECKHX OIINOOK. OpUTHHAJIA.
OpUTHHAJIA.

Hrorosas mkana oueHMBaHUs PE3yJILTAaTOB OCBOCHUA TUCIHMILIMHBI

Wrorosas OIICHKA I10 JUCIUIIIMHE (bOpMI/IpyeTCSI "3 CYMMBbI 0asLIoB 110 PE3YyIIbTaTaM TCKYILCTO KOHTPOJIA 1




TPOMEKYTOYHOM aTTeCTAIH 1 BBICTABIISIETCSI B COOTBETCTBUH C TIPUBEICHHON HIDKE TaOIHIIEH:

Ouenka o 100-0amibHO# crcTeme OueHKa Mo TpaIMLMOHHOM ITIKase
41-100 3a4TEHO
0-40 HE 3a9TEHO
JK3aMeH.

MakcumManabHOE KOJHYeCTBO 0asioB, KOTOPOE MOKET HAaOpaTh MaruCTPaHT B TEUEHHUE CEMECTpa 3a TeKYIIUi
KOHTPOITb, paBHsAeTCs 70 Oamiam.

MuHuManbHOE KONWYECTBO OayioB, KOTOPBIE MAariuCTpPaHT AOJDKEH HaOpaTh B TEUEHHE CeMecTpa 3a
TEKYIUH KOHTPOJIb paBHseTcs 30 Oamiam.

MakcumanbHas cyMMa 0ajioB, KOTOPBIE MATUCTPAHT MOJKET MOIYYNTh Ha dK3aMeHe paBHseTcs 30 Oammam.

®opMoli TPOMEKYTOYHON aTTecTalMM SBISETCS 3K3aMeH. OJK3aMeH MpPOBOJAUTCS B BHJIE YCTHOTO
cobece0BaHMsI IO BOTIPOCAM U BBICTYIICHHS 110 TIOATOTOBJICHHOMY COOOILECHHUIO.

Kputepun onleHMBaHus1 IPOMEKYTOYHOM aTTecTANMH (IK3aMeH)

«30-22»

1) [MonHOE ycBOCHUE MaTepuara;

2) YMeHue BBIICTUTH TJIABHOE, CAeIaTh 0000MIafoNe BHIBOIbI;
3) HcuepnbiBaroiiiee, I(paMOTHOE U SICHOE M3JI0KEHHE MaTepHaa;
4) CBoboIHOE BIIAZICHHE OCHOBHBIMH TIOHATHIMHU,

5) TTonHbIe OTBETHI HA TOTOJHUTEIBHbIE BOIPOCH;

«21-11»

1) JTocTaTouHO MOJHOE YCBOCHHUE MaTEPHAaIa;

2) YMeHue BbIACIATH [NIAaBHOE, JICNIaTh BHIBO/IBI,

3) I'pamMoTHOE M3JIOKEHHE MaTepHaia, OTCYTCTBHE HETOYHOCTEIH;
4) 3HaHKMe OCHOBHBIX MTOHSTHIA;

5) OTBeTHI HA IOTIOJHUTEIBHBIC BOIPOCHI;

«10-1»

1) OO1iee 3HaHKE OCHOBHOI'O MaTepHaa;

2) Herounas popmynupoBKa OCHOBHBIX TOHATHH;

3) YMeHHne NpUMEHNUTh CBOM 3HAHHS Ha MIPAKTHUKE C JOMYIIEHUEM OIINOOK;
4) 3HaHNe HEKOTOPBIX TOHATHII;

5) 3aTpyaHeHus P OTBETE Ha JIOTIOTHUTEIBHbIE BOIIPOCHI;

«O»

1) Heznanme 3HaUYMTENbHON YaCcTH MaTepHaa;

2) CyuiecTBeHHbIE OIIMOKH IIPU OTBETE Ha BOIIPOC;

3) He3nanune OCHOBHBIX TIOHSITHIA,

4) I'pyObie ommOKY pH TONBITKE MPUMEHNUTH 3HAHMS HA TIPAKTHKE;
5) HecriocoOHOCTB OTBETUTD Ha JOMOJHHUTENILHBIE BOIPOCHI.

Hrorosas mkana oueHMBaHUs PeE3yJILTAaTOB OCBOCHUA TUCHMILIHHBI

Hrorosast orieHKa 10 UCIMILIAHE (POPMHUPYSTCS U3 CyMMBI OAILIOB IO Pe3y/IbTaTaM TEeKyIero KOHTPOIIS 1
MPOMEKYTOTHOM aTTECTAIINH U BBICTABILIETCS] B COOTBETCTBHIH C MPUBENICHHON HIKE TAOHIICH:

Ortenka o 100-0auisHOI crucTeMe OreHKa N0 TPAAMLIMOHHOM IIKajie

81-100 OTJINYHO




80-61 XOpOIIIO
60-41 YJIOBJICTBOPHUTEITHHO
0-40 HE YJIOBJICTBOPHUTEIILHO




