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1.IlepevyeHb KOMMeTEHINI ¢ yKa3aHHeM 3TANOB UX (POPMHUPOBAHMA B IpoIecce OCBOeHUsI 00pa3oBa-
TeJBbHOM MPOrpaMMBbI

Koa u HauMeHOBaHNe KOMIIETEHUMH Jransl popmMupo-
BaHHA

YK-4. CriocobeH MpUMEHSATh COBPEMEHHBIE KOMMYHHKATHBHBIC TEXHOJOTHH, B ToM | 1.PaboTa Ha yueOHBIX

qrciie HA HHOCTPAHHOM SI3bIKE, AJISI aKaJeMUYeCKOro U Mpo(eCCHOHANbHOIO B3aUMO- | 3AHATHSAX.
ICUCTBUS, 2.CamocrosTeNbHas

paboTa CTYICHTOB.

2.0nucanne moka3areJieii 1 KpUTepueB OLeHMBAHUSI KOMIIETEHIIHI HA Pa3JINYHBIX dTanax ux ¢popmu-
pOBaHMs, ONIMCAHUE IIKAJ OLeHMBAHUS

OnenuBa- YpoBenb Ortansl popmupo- | Onucanme nokasareliei Kpurepuu kama
eMble KOM- chopmMupo- | BaHUSA OLICHUBAHUS OlIeHH-
NeTeHIHH BAHHOCTH BaHUA
VYK-4 IToporoseiit | 1. PaGora Ha yue0- 3namo ITpaxtnyeckoe | Ilkama
HBIX 3aHATHSIX. 0CcOOEHHOCTH JIeTI0BOro podeccro- | 3amaHue OLIeHH-
2. CaMOCTOSTENb- HAJILHOTO OOIIEHUs B aKajgeMuye- BaHUA
Has pabora. CKOIi/Hay4HOH cpeJie; CTEPECOTHIIBI MPaKTH-
TIOBEJICHUS ¥ OOIICHUS, POPMYJIBI YECKOTO
STUKETHOM peyH. 3a/1aHuSL.
Yuems:

[IpuMeHSATh 0COOCHHOCTH JICIIOBOTO
po(eCCHOHATHHOTO OOIICHHS B
aKaJeMHUIeCKOil/HayqIHOU cpee.
Braoemu:

Oco0eHHOCTAMH JIEIOBOTO
npodeccruo- HATbHOTO OOIICHUS B
aKajJieMuye- CKOW/HAy9IHOH cpene.

IIponsuny- 1. PaboTa Ha yueo- 3namo IIpaktnueckoe | Illkana
TBIN HBIX 3aHATHUAX. 0COOEHHOCTH JIEIIOBOTO MPO(heccro- 3aJjaHue, OIICHU-
2. CamocTosiTensb- HaJILHOTO OOLIEHUS B aKaJeMUYe- coo01IeHHE. BaHUA
Has paboTa. CKOM/HAYYHOU Cpejie; CTEPEOTUTIBI MIPaKTH-
MOBEJICHUS U OOIICHHUS, (POPMYJIBI YECKOT0
JTUKETHOU peuH. 3aaHusl.
Yuemo [Ixana
aHAJM3UPOBATh HAYYHBIE COOBITHS C OLICHH
OIICHKO WX 3HAYMMOCTH, BHICKA3bI- BaHUSA
BaTh COOCTBEHHOE MHEHUE 10 TIPO- co00r1
OyieMaM, CBSI3aHHBIM C HAyYHOU U CHUSL.

npodeccnoHABHO JeATeNbHOCTHIO,
OCYIECTBIISITh MEKKYIbTYypPHbIE KOH-
TaKThI C 3apyOEIKHBIMU KOJIJIETAMH,
C03/1aBaTh COOCTBEHHBIE 0OPa3IIbI
pedu B chepe HaydHOH U Tipodeccu-
OHAJIbHOW KOMMYHUKAIIMH.

Brnanets:

aHAJIM30M Hay4HBIX COOBITHII C
OLIEHKOHM MX 3HAYUMOCTH, BBICKA3bI-
BaTh COOCTBEHHOE MHEHHE T10 MPO-
Oiemam, CBSI3aHHBIM C HAyYHOH 1
npodeccHoHABHOM e TeNbHOCTHIO,
OCYIIECTBIISITh MEKKYJIbTYpPHbBIC KOH-
TaKThI C 3apyOIKHBIMU KOJIJIETAMH,
co3/1aBaTh COOCTBEHHBIE 00Opa3IIbI
peun B chepe HayuHOI U ipodeccu-
OHAJILHON KOMMYHHUKAIIHH.

Onucanue CBOJHOM IIKAJbI OLIEHUBAHUSA
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Buj padotsl

Ixajia oneHUBAHUSA

1. IIpakTuue-
CKO€ 3aJ]aHue

6 0ayI0B, €CITH 3a/1aHUE BHITIOTHEHO MOJHOCTHIO, IAHBI OTBETHI Ha BCE BOIIPOCHI, HE JIOMYIIICHO
HHU OJHOU OLINOKHU

4 63.]'[.]13, €CJIM 3a1aHrC BBIMIOJHEHO MOJHOCTBIO, JaHbl HC IMOJHBIC OTBETHI Ha BCC BOIIPOCHI,
A0NYIICHbI HC3HAYUTCJIILHBIC OIIHOKH

2 aJi1a, eciiv 3a/laHKe BBIMOJHEHO YaCTUYHO, TOMYIIEHBI cepbE3HbIe OMMOKU NP GopMyIH-
POBKE OTBETOB Ha NIOCTaBJIEHHBIE BOIIPOCHI

0 0ass10B, eCclti 3a1aHKE HE BHIIIOJIHEHO

2. Coobuienue

20 63.]1.]'[03, €CJIn IpEeACTAaBJICHHOC COO6HICHI/IC CBHUACTCILCTBYCT O MPOBCACHHOM CaMOCTOs-
TEJIBHOM HCCICAOBAHUHN C IIPHUBJICYCHUEM PA3JIUYHBIX HMCTOYHUKOB HH(bOpMaHHH; JIOTU4YHO,
CBsI3HO U ITOJIHO PACKPBIBACTCA TEMA, 3aKIHOYCHUEC COACPKUT JIOTHYHO BBITCKAIOIINE U3 COOECP-
JKaHus BBIBOJBI.

15 63.]1.]'[0B, €CJIM MPCACTAaBJICHHOC COO6IIICHI/IC CBHUACTCIBLCTBYET O MPOBECACHHOM CaMOCTOA-
TCJIbHOM UCCIICAOBAHUU C MPUBJICYCHUECM JABYX-TPCX UCTOYHUKOB I/IH(bOpMaHI/II/I; JIOTUYHO,
CBS3HO U IMOJIHO PACKPBIBACTCA TEMA,; 3aKIIIOUYCHUEC COACPIKUT JIOTUYHO BBITCKAOIINE U3 COACP-
JKaHUsA BBIBOJBI.

10 6ans0B, ecy MPEACTABICHHOE COOOIIEHNE CBUIETENLCTBYET O MMPOBEICHHOM HCCIE0Ba-
HUY C MIPUBJICYCHUEM OJTHOTO UCTOYHHMKA UH(OPMAITUH; TeMa PACKPBITA HE TIOJHOCTHIO; OTCYT-
CTBYIOT BBIBOJIBI.

0 ©6aasoB, eciii COOOIIEHUE OTCYTCTBYET

3.TunoBble KOHTPOJIbHBbIE 32/1aHUSI WM HHbIe MaTepUAJIbl, HeOOXOAMMBbIE /JJsl OLeHKH 3Ha- HUIN,
YMeHUi, HABBIKOB M (WJM) OMNBITA JeATEeJbHOCTH, XapaKTepU3YIOIIUX 3Tanbl (OPMHPOBA- HUS
KOMIIeTeHI[Uil B Npolecce 0CBOeHNsI 00Pa30BaTeILHOI MPOrpaMMbl

IIpumepnyie 6udbl npakmuyeckux 3a0anuil

Assignment 1. Read and translate the text:

What are Transferrable Skills?

Transferable skills are core skills, which are of value in different situations and jobs. Higher education
will give you the opportunity to develop a wide range of transferable skills, which will be of considerable help
to you in your further studies or in whatever chosen field of employment you may go into.

The sorts of things that are considered transferable skills are: having self-awareness, being able to com-
municate clearly with others, having initiative, demonstrating competence with IT, showing commitment to see-
ing things through to the end, being able to work independently, knowing how to tackle problems when they
arise rather than becoming disheartened and giving up, managing all important deadlines, having numeracy
skills, being able to lead others as well as being part of a team, presenting your ideas in a way that others can
follow and understand, knowing how to undertake research and find evidence, thinking critically and asking the
pertinent questions, analyzing evidence and making judgments on the results, bringing enthusiasm to tasks, us-
ing a foreign language, being flexible and open-minded, knowing how to network and introduce yourself to oth-
ers, responding positively to new challenges, being decisive, having business acumen, being proactive.

Through the course of studies, you will have the chance to practice and develop many of these skills,
along with numerous subject-specific skills related to your professional field.

Name five top transferrable skills necessary to a good Master student / artist / teacher / businessperson.
Answer the following questions:

1) What transferrable skills do you have?

2) What skills would you like to develop in your character?

3) What other transferrable skills, not mentioned above, could you name?

Assignment 2. Scan the text in order to find the following information in it:
1) The proportion of young people involved in post-school education in Britain:

England & Wales

Scotland

2) Higher education in Britain is received at
3) The first awarded degree

The course lasts




Students are called
4) The next awarded degree
The course lasts
Students are called
5) The highest degree
The course lasts
6) The number of terms
7) Vacations:

1.

lasts

2.

lasts

3.

lasts

Post-school Education in Britain

There is a considerable enthusiasm for post-school education in Britain. A large proportion of young
people — about a third in England and Wales and almost half in Scotland — continue in education at a more ad-
vanced level beyond the age of 18. The higher education sector provides a variety of courses up to degree and
postgraduate degree level, and carries out research. Higher education in Britain is traditionally associated with
universities, though education of University standard is also given in other institutions such as colleges and in-
stitutes of higher education, which have the power to award their own degrees.

All degree courses last three years, however there are some four-year courses and medical and veteri-
nary courses last five or six years. The British University year is divided into three terms. The vacations — a
month at Christmas, a month at Easter, and three or four months in summer — are mainly periods of private
study.

Students studying for the first degree are called undergraduates. At the end of the third year of study
they sit for their examinations and take the Bachelor’s Degree. Those engaged in the study of art subjects such
as history, languages, economics or law take Bachelor of Arts (BA). Students studying pure or applied sciences
such as medicine, dentistry, technology or agriculture get Bachelor of Science (BSc). When they have been
awarded the degree, they are known as graduates.

Students who obtain their Bachelor degree can apply to take a further degree course, usually involving a
mixture of exam courses and research. There are two different types of post-graduate courses — the Master’s
Degree (MA or MSc), which takes one or two years, and the higher degree of Doctor of Philosophy (PhD),
which takes two or three years.

Assignment 3. Read and translate the text:
5 Steps to Effective Time Management
Once you make the decision, there are a number of excellent time management systems that you can follow.

Although these are sometimes expensive or complex, you can achieve your goal by adopting a simple time
management approach. The eight strategies below could make a huge impact on your academic career.

1. Make a schedule

After establishing your priorities, set up a schedule which respects your priorities. A wide variety of
student organizers, diaries, planners, electronic tools and time management systems are available on the market.
Choose or create whatever seems best for you. Many students select weekly planners that enable them to see the
big picture more easily. Make sure your system is something you are very comfortable with as you will be refer-
ring to it often. Then, set up your schedule in this order:
e Mark in all your fixed commitments such as classes, seminars, tutorials, and part-time jobs. These are the
givens, which you cannot change.
¢ Add in study time. Block off large sections of your day, reserved for studying alone, as well as shorter re-
view periods. Organize your peak study times to coincide with the times of day when you are most awake and
alert.
¢ Mark in other non-study activities. These are the important but lower priority items, such as exercise, recrea-
tional classes, or socializing, which you will fit in when possible.

2. Use a calendar

In addition to your weekly planner, invest in a large monthly wall calendar. Jot down all the important

due dates, deadlines, exams, etc so they are in front of you as a visual reminder. This will make you more aware
of important dates and allow you to adjust or rearrange plans if you are behind schedule.
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3. Use review cards

Always keep some review cards with you to read over when you are waiting for something else to hap-
pen. This could include when you are traveling or waiting in line at the bus stop, bank, supermarket, cafeteria
and so on. You could also place review cards in common locations which you pass frequently in your house,
such as on the fridge door, bathroom mirror, etc. Frequent repetition and review is one of the keys to remember-
ing information easily and effectively.

4. Plan activities logically

Get to know your bodily cycle; then, schedule activities around it as much as possible. If you always
feel sleepy after lunch, for example, use the time to get in your daily walk, instead of fighting to keep your eyes
open over a history book.

5. Plan some down time.

You are not a robot! Schedule some time to relax so you can rest and refresh your mind and body. This will

enable you to study more effectively. Get enough sleep as well. A sleep-deprived student is not going to be able
to perform at his or her best.

Assignment 4. Study the problems of the following students and recommend them the proper solutions
based on the step(s) to effective time management, using the introductory phrases:

1 (strongly) recommend you (not) fo ...

Try (not) to ...

You’d better (not) ...

You should (not) ...

You may ...

Problem 1. Student A is enjoying his first year. He has a lot of friends and a great social life. But this
doesn't leave much time for work. A is anxious and guilty about this and to avoid these feelings he spends even
more time going out.

Problem 2. Student B is a perfectionist. She works all the time as she finds it hard to be realistic about how
much she has to do. Her goals are defined as "I should work harder" or "I must do better". Because she feels that
nothing she does is good enough, B doesn't know when to stop, so she ends up feeling overwhelmed.

Problem 3. Student C leaves everything to the last minute. For C this is an attempt to deal with anxiety
about his work since it gives him no time to agonize about whether it is good enough. However, putting things
off is actually very stressful and C encounters difficulties over more complex, long-term projects or if a last-
minute crisis occurs.

Problem 4. Every day Student D means to get up at 8.00am and start work, but other things always seem
more important. The longer she puts it off, the huger and more unmanageable her assignment seems. When D
stops to look it is clear how much time she wastes. She also recognizes that she actually works better at night.

Assignment 5. Match the verbs on the left with their definitions on the right.

1. acquire a) to study a subject thoroughly, especially in order to discover new information;
2. provide b) to watch carefully the way something happens or
the way someone does something;
3. research ¢) to judge or calculate the quality, importance, amount or value of something;
4. observe d) to get something;
5. attempt ) to make possible or easier;
6. evaluate f) to give someone something that they need;
7. constitute g) to try to do something, especially something difficult;
8. measure h) state or describe exactly the meaning, nature or the scope of something;
9. define 1) to form or make something;
10. facilitate j) to discover the exact size or amount of something.

Ilpumepnana memamuxa cooouwenuii
1. PasBuTHE ICUXOJIOTO-TIEAATOTHYECKOTO COIPOBOKICHHMS TOMTKOIBHOTO, OOIIET0, TOTIOIHHI-
TCJIBHOI'O 1 HpO(l)eCCI/IOHaJ'H)HOI‘O 06pa3OBaHI/IH B Poccun u 3a py6e)KOM.
2. I/IH(I)OpMaLII/IOHHI)IC TEXHOJIOTUH B 00JIaCTH MCUXOJIOTO-TICJarOTUICCKOro COIPOBOXKACHUA 10~
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ITKOJIBHOTO, 00IIETro, JOTIOJTHUTEIHLHOTO B MPOheCCHOHATEHOTO 00pa30BaHuUs.

OO6pa3oBaTenbHas MoMuTHKa BennkoOpuranum.

[Iponecce MoaepHU3aLUK B cucTeMe o0pazoBanus Poccuu.

OcobenHocTH PoQecCHOHATEHO-IETI0BOH KOMMYHHKAITUH.

DOopMBI MEXKYJIBTYPHOTO TIPO(ECCHOHATBHOTO OOIIEHUS.

YcroitunBbie 000pOTH HAYYHOW peduu: aHTJIO-PYCCKHE COOTBETCTBHSI.

OcoOeHHOCTH OOIIEHUS B yCIOBHUSIX MEKIYHAPOAHON HAyYHOU KOH(EPEHIHH.

9. KoMMYHHKAaTHUBHBIC CTHJIH M MEXKYJIbTYPHBIC Pa3IHIUsL.

10. BuptyanbHble niearorndeckue KOH(GepeHInH.

11. TepmuHOTOTHYECKHI alTapaT MMEIArOTHYECKUX TEXHOJIOT Ui PyCCKO-aHIIIMICKIAE COOTBET- CTBHSI.

12. sI3pIk podeccroHaTBEHO-AET0BOT0 O0IIEHHS KaK (yHKIIHOHATBHO-CTHIIMCTHIECKAs! Pa3HO-
BUJTHOCTh aHTJIMICKOTO S3bIKA.

13. Uanomarrka mpodecCHoHATBHO-IEI0BOTO I3bIKA.

14. Hoseiimre goctimkeHus B 001acTH 00pa30BaHuUS 110 TPOPHITIO MTOATOTOBKH.

15. TepMuHOMIOrHYECKHH anapaT MeJarornuecKuX TEOPHit: pyCCKO-aHTTTMHCKUE COOTBETCTBUSL.

16. Jlexcuko-mMopdooruueckue 0coOEHHOCTH IPO(HECCHOHATBHO-IEIOBOIO A3BIKA.

17. Mi3BecTHBIC pyCCKUE BOCTIUTATEIH, ICHXOJIOTH.

18. TepMHUHOIOTHYECKHA aTlapar CrelHalbHOM MIeIaroruk i | MCHXOJIOTHHI: PYCCKO-aHTTHHCKHE
COOTBETCTBHSI.

XN R W

Oobpa3ysvt mexcmog 013 umeHus, nepeeooa u pepepuposanus Ha zaueme
Text 1

Introduction to Developmental Psychology and Its Research Strategies

One afternoon as I cycled home after attempting to bike 25 miles to the top of Mt. Hamilton, I spotted a
lemonade stand, where several children and a couple of adults were gathered. I was in the process of deciding
whether it was worth stopping for a taste, when a small boy about 4 years old screamed at me, “Lem-nade! Fif-
fy cents!”

His sales technique convinced me — I stopped. The boy and an older sister who was 9 or 10 approached
me. “I’ll take some,” I told them. By now the 4-year-old had walked up so close to me that I almost fell over
him. He waved an empty cup and yelled at me again. I was baffled by his blabber and asked him to repeat
himself. I was able to make out “Pink or yellow?” and I inquired which he thought was best. “Pink,” he
answered without hesitation. I told him that I’d take his recommendation. His sister, who had not said a word,
immediately went to pour my glass. In the meantime, I gave the 4- year-old a dollar and said, “I’ll have two.”

The 4-year-old galloped off with my money. His sister returned with the lemonade. I took the cup and
began to drink. The sister continued to stand in front of me and, finally realizing that I did not understand her
behavior, very politely extended her hand. “Oh,” I said as I pointed to the 4-year-old, “I already paid him.”

The girl smiled and skipped back toward the table loaded with pitchers, cups, and money box. The cha-
ching of money filling the till had clearly excited her, but she composed herself and returned to stand in her spot
behind the table.

As I sipped, I noticed that other children were present. Two boys, who by garb and demeanor appeared
to be late-stage middle schoolers, were sprawled on the grass by the sidewalk, conversing in hushed tones. Two
girls, heads taller than the boys but apparently preteens as well, stood a few feet behind the stand. The girls were
standing with their heads together, chatting and giggling. They at least had selected a position that implied they
intended to help with the lemonade enterprise, even though they were currently ignoring it. In fact, only three
people seemed to be actively engaged in the lemon-

ade project: the 4-year-old salesman, his more reserved sister, and an adult woman, who I assumed was their
mother.

Standing on the grass beyond the commotion was a brightly smiling man. He was clearly en- joying the
whole event and struck up a conversation with me. As I suspected, this was Dad. The 4- year-old was already
back at the street, hollering at potential customers. “He’s our top salesman,” Dad told me. “What’s the reason for
the lemonade stand?” I asked. “What will you use the money for?”” The friendly and gregarious father started to
answer me, but he managed to stop himself and, instead, he fielded the question to the diligent 9-year-old.
“Megan, would you like to explain what we’re do- ing?” His daughter, still standing very politely behind the
sales table, told me about the people that the money would benefit: The money would provide tools and supplies
so that the recipients would be able to grow their own food. I commended their efforts and pedaled homeward.

My experience at the lemonade stand was an interactive reminder of the kinds of behavior and contrasts
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among individuals and age groups that evoke questions about human development. What processes transform
excited 4-year-olds and diligent 9-year-olds into self-absorbed preteens? Why were the boys able to blow off
their responsibilities without feeling guilty, whereas the girls were compelled to at least appear to be helping?
Are the temperament differences in siblings due to age, ge- netics, or the influence of their same-sex role
models? If adults are capable of interpreting the jabber of a toddler, why does that child’s diction ever improve?
Can parents effectively foster altruism and en- terprise in their offspring? When do young children begin to
grasp the concept of number correspond- ence (I never received my second cup of lemonade)? Do children who
live in impoverished communi- ties pass through the same social and developmental milestones as those who
live in healthier commu- nities? For that matter, why does a woman who is approaching 50 get on a bicycle and
ride 25 miles uphill?

Text 2

Developmental Psychology

The aim is to seek answers for these and many other fascinating questions about developing persons by
reviewing the theories, methods, discoveries, and many practical accomplishments of the modern developmental
sciences. This introductory chapter lays the groundwork for the remainder of the book by addressing important
issues about the nature of human development and how knowledge about development is gained. What does it
mean to say that people “develop” over time? How is your experience of development different from that of
developing persons in past eras or in other cultures? Why are scientific studies of human development
necessary? And what strategies, or research meth- ods, do scientists use to study the development of children
and adolescents? Let’s begin by considering the nature of development.

What Is Development?

Development refers to systematic continuities and changes in the individual that occur between
conception (when the father’s sperm penetrates the mother’s ovum, creating a new organism) and death. By
describing changes as “systematic” we imply that they are orderly, patterned, and relatively enduring, so that
temporary mood swings and other transitory changes in our appearances, thoughts, and behaviors are therefore
excluded. We are also interested in “continuities” in development, or ways in which we remain the same or
continue to reflect our past.

If development represents the continuities and changes an individual experience from “womb to tomb,”
the developmental sciences refer to the study of these phenomena and are a multidisciplinary enterprise.
Although developmental psychology is the largest of these disciplines, many biologists, so- ciologists,
anthropologists, educators, physicians, and even historians share an interest in developmen- tal continuity and
change and have contributed in important ways to our understanding of both human and animal development.
Because the science of development is multidisciplinary, we use the term developmentalist to refer to any
scholar—regardless of discipline—who seeks to understand the devel- opmental process.

What Causes Us to Develop?

To grasp the meaning of development, we must understand two important processes that under- lie
developmental change: maturation and learning. Maturation refers to the biological unfolding of the

individual according to species-typical biological inheritance development systematic continuities and changes
in the individual over the course of life and an individual person’s biological inheritance. Just as seeds become
mature plants, assuming that they receive adequate moisture and nourishment, human beings grow within the
womb. The human maturational (or species-typical) biological program calls for us to become capable of
walking and uttering our first meaningful words at about 1 year of age, to reach sexual maturity between ages 11
and 15, and then to age and die on roughly similar schedules. Maturation is partly responsible for psychological
changes such as our increasing ability to concen- trate, solve problems, and understand another person’s
thoughts or feelings. So, one reason that we humans are so similar in many important respects is that our
common species heredity guides all of us through many of the same developmental changes at about the same
points in our lives.

The second critical developmental process is learning — the process through which our experi- ences
produce relatively permanent changes in our feelings, thoughts, and behaviors. Let’s consider a very simple
example. Although a certain degree of physical maturation is necessary before a grade- school child can become
reasonably proficient at dribbling a basketball, careful instruction and many, many hours of practice are essential
if this child is ever to approximate the ball-handling skills of a professional basketball player. Many of our
abilities and habits do not simply unfold as part of matura- tion; we often learn to feel, think, and behave in new
ways from our observations of and interactions with parents, teachers, and other important people in our lives, as
well as from events that we experi- ence. This means that we change in response to our environments—
particularly in response to the ac- tions and reactions of the people around us. Of course, most developmental
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changes are the product of both maturation and learning. And as we will see throughout this book, some of the
more lively de- bates about human development are arguments about which of these processes contributes most
to par- ticular developmental changes.

Text 3

The Ecological Systems Viewpoint

American psychologist Urie Bronfenbrenner offers an exciting new perspective on child and adolescent
development that addresses many of the shortcomings of earlier “environmentalist” ap- proaches. Behaviorists
John Watson and B. F. Skinner had defined “environment” as any and all ex- ternal forces that shape the
individual’s development. Although modern learning theorists such as Bandura (What Bronfenbrenner’s
ecological systems theory (1989, 1993, 2005; Bronfenbrenner & Morris, 2006) provides is a detailed analysis of
environmental influences.

This approach also concurs that a person’s biologically influenced characteristics interact with
environmental forces to shape development, so it is probably more accurate to describe this perspec- tive as a
bioecological theory.

Bronfenbrenner’s Contexts for Development

Bronfenbrenner (1979) begins by assuming that natural environments are the major source of influence
on developing persons—and one that is often overlooked by researchers who choose to study development in the
highly artificial context of the laboratory. He defines environment (or the natural ecology) as “a set of nested
structures, each inside the next, like a set of Russian dolls” (p. 22). In other words, the developing person is said
to be at the center of and embedded in several environmental sys- tems, ranging from immediate settings such as
the family to more remote contexts such as the broader culture (see Figure 2.2). Each of these systems is thought
to interact with the others and with the indi- vidual to influence development in important ways (see also Cole,
2005). Bronfenbrenner’s theory tru- ly revolutionized the way developmentalists considered the environment of
a child’s development. In the 1940s and 1950s, for example, developmentalists would likely examine the effect
of one aspect of the child’s environment and attribute all differences between children to differences in that
aspect of the environment. For example, cognitive, social, and even biological differences between children of
divorce and children of intact families might all be attributed to the effects of the divorce on the chil- dren. With
Bronfenbrenner’s theory it was now possible to consider the many different levels and types of environmental
effects that might influence a child’s development. Let’s take a closer look at this theory.

The Microsystem

Bronfenbrenner’s microsystem, refers to the activities and interactions that occur in the per- son’s
immediate surroundings. For most young infants, the microsystem may be limited to the family. Yet, this system
eventually becomes much more complex as children are exposed to day care, pre- school classes, youth groups,
and neighborhood playmates. Children are influenced by the people in their microsystems. In addition, their own
biologically and socially influenced characteristics—their habits, temperaments, physical characteristics, and
capabilities — influence the behavior of companions (that is, their microsystem) as well. For example, a
temperamentally difficult infant can alienate her parents or even create friction between them that may be
sufficient to damage their marital relationship (Belsky, Rosenberger, & Crnic, 1995). And interactions between
any two individuals in microsystems are likely to be influenced by third parties. So, microsystems are truly
dynamic contexts for develop- ment in which each person influences and is influenced by all other persons in
the system.

Ilpumepnuie éonpocwl 014 IK3ameHna
Cucrema BbiciIero oopasoBanus B Poccun.
Cucrema Boiciiero oopazosanus B bpuranuu u CILA.
Cucrema BbIciIero oopazoBanus B EBponeiickux crpanax.
Maructparypa B bputanuun u CHIA.
Marwuctparypa B Poccun.
OO0yueHue B MarucTparype B pa3IndHbIX YHUBEPCUTETAX MHUPA.
Marucrepckre HanpaBIeHUS U KYPCBIL.
HccenenoBarenbekue NporpaMMbl MaruCTpaTyphl.
OO0yuaroriyie mporpaMMbl MarucTpaTyphl.
0. YpoBHU 00pa3oBaHus, AUIIOMBI U YUEHbIE CTENIEHH B aHTJIO-PYCCKUX COOTBETCTBHSIX.
1. HayuHoe nccieioBaHue MarucTpanTa: rnpoOsiema, 1eib, 3aJa4i, METO/Ibl UCCIIEIOBAHUS, pe-
3yJbTATHI.
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12. IlepcnieKTUBBI pa3BUTHUS TPOHECCHOHATEHOTO 00pa30BaHMS.

13. IIpodeccronanbHOe 0Opa3zoBaHre B 00pa30BaTEIIbHOM MMPOCTPAHCTBE.

14. HayuyHast nenarorudyeckas AesiTeIbHOCTD.

15. TepmuHOIOrMYECKHil annapar neJjarornyecKux TEOpUil: pyccKo-aHIIIMICKUE COOTBETCTBHUS.

16. S3b1k TpohecCHOHATEHO-IEIOBOTO OOIICHUS KaK ()yHKITMOHATHHO-CTHIIMCTUYECKAs Pa3HO-
BUJIHOCTb QHTJIMICKOTO SI3bIKA.

17. Jlekcuko-Mop¢oI0rHIecKrue 0COOCHHOCTH MPO(PECCHOHATBHO-IEIIOBOTO S3bIKA.

18. Uanomatuka npodeccuoHaIbHO-EI0BOTO S3bIKA.

19. Buapl 1e10Boro oomeHus.

20. J)Kanpsl Hay4yHOH peyu.

21. OcobenHoctu npodeccuoHaIbHO-1eT0BON KOMMYHHKAITUH.

22. YcTHas M MUCbMEHHAs KOMMYHUKAIIHSL.

23. OcoOeHHOCTH MEXKYJIBTYPHOTO MPOPECCUOHATBHOTO OOILICHHSL.

24. ®opMbl MEXKKYJIBTYPHOTO MPOPECCHOHATHHOTO OOIIECHHUS.

25. BupTryanbHble IeJarorn4eckue KoH(pepeHum.

26. MexayHapo HbIC Ie1arornuecKkre KOH(EPEeHIINH.

27. MexKynbTypHbIE pa3anuns BepOaabHOro U HEBEpOAIbHOTO MTOBEICHMUSL.

28. Hogelimue qoctukeHus B 0061acTi 00pa3zoBaHus MO MPOQIITIO MOITOTOBKH.

29. TepMuHOIOrMYECKUH anmnapar neJarornyecKux TEOpuil: pycCcKo-aHIJIMIHCKUE COOTBETCTBHUS.

30. JIexcuko-mopdosoruueckue 0COOEHHOCTH MPodhecCHOHATBEHO-IEI0BOTO A3bIKA.

31. Uanomaruka npoheccrHoHanIbHO-AEI0BOTO SA3bIKA.

32. ®opMmanbHbIi/HeHOPMATBHBIA PETUCTPHI PEUH.

33. IloHsATHE KOMMYHUKAaTUBHOTO CTHJISL. BUbl KOMMYHUKATUBHBIX CTUJICH.

Ilpumepnas memamuka cooouieHuii 0713 6bICIYNIEHUA HA IKIAMEHE
VYuenas crenens 6akanaBpa B EBporne XII-XIII Bexos.
VYuenas crenens Maructpa B Espone XII-XIII Bexos.
VYuyenas crenenb goktopa B EBpone XII-XIII Bekos.

Hepapxuueckas cuctema cTereHen «Maructp» — «10ktop» B XV—XVII Bekax.
[IpoGiiema yHUHKAIMK YICHBIX CTCTICHEH 1 3BaHUH.
«Bceobmas xaptus yausepcureToB» (1988 1.).

7. KouBeHIMs 0 MpU3HAHUU KBATH(DHUKAIHIA, OTHOCSIIUXCS K BEICIIEMy oOpa3oBanmio B EBporetickom pe-
ruone (1997 r.)

8. CoBmectHas Jlexnapanusi 0 rapMOHU3AIUH CTPYKTYPBI CHCTEMBI €BPOTIEHCKOTO BBICIIEr0 00pa3oBaHus
(1998 r.).

9. Hexnapaiu 00 apXUTEKTYypEe BBICILIErO eBporneiickoro oopasopanus (bononckas nexiaparus, 1999 r.).

10.1HTEpaKTUBHAS TEXHOJIOTHS U €€ MCIIOIb30BaHNE B IICUXOJIOr0-TIeJarOrMUeCKOM COMPOBOKICHUN 00pa-
30BaHMA.

11. [IpoekTHAsI TEXHOJIOTHUS H €€ UCTIOJIb30BAaHHE B IICUXOJIOT0-TIEJarOTHYECKOM COIPOBOXKICHHH 00pa3oBa-
HUSL.

12. BiiouHO-MOyIbHAS TEXHOJIOTHS M €€ HCIIOJNIB30BaHME B TICHXOJIOTO-TIEarOrHIYeCKOM COMPOBOXKICHUU
o0pazoBaHusI.

13. MeTo/1 KeHiCOB B IICHXOJIOTO-TI€JaTr OTHYECKOM COITPOBOXKICHUN 00Pa30BaHHS.

14. [IpobneMHast TEXHOJIOTHSI U €€ UCIIOJIb30BAHKE B IICUXOJIOTO-TIEJArOTHYECKOM COIPOBOXKICHHN 00pa3o-
BaHUSL.

15. J1e06aThI-TEXHOJIOTHS U €€ UCIIOJIB30BAHUE B IICUXOJIOTO-TI€/JaTOTMYECKOM COTPOBOXKICHUN 00pa30BaHMUsL.

16 I1oHATHITHO-TEPMUHOJOTUUECKUM ammapaT Ne1arorn4ecKuX TEXHOIOTHM.

17.29BosronMs HAyYHBIX 3HAaHUHU B nefaroruke B Poccun.

18.0BoutonMs HAYYHBIX 3HAHHUN B 3apYOCIKHOM NeIaroruKe.

19. OOBEKTHBHBIEC U CYOBEKTHBHBIC TPYTHOCTH B pa3pabOTKe TEPMHHOB U TIOHITUH B ONpeJleIeHHOM 001a-
CTH Hay4HOTO HCCIIEIOBAHNSI.

20. Umnomatuka npodeCCHOHAIEHO-IEIIOBOTO SA3bIKa B Chepe TICHXOJIOTO-TIEAATOTHIECKOTO COPOBOKIACHUS
o0pa3oBaHUsI.

21. CucreMa perucTpoB pedm.

22. @aKTOPHI PETYJIISIIH PEYEBOT0 OOIIEHUSI.

23.®opManbHBIA PETUCTP PEUH.

A
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24. HehopmasbHBIN PETUCTP PEUH.

25. @OpMBI MEXKYIBTYPHOH PO eCCHOHATEHON KOMMYHHKAIIUH.

26. BU10B MEXKYIBTYPHOH PO ECCHOHAITBHON KOMMYHUKAITUH.

27. Tumbpl MEXKYIBTYPHOH MpohecCHOHATHHON KOMMYHHKAIINH.

28. brioru u opymbl B 006J1aCTH ICUXOIOTO-TIEAArOTMYECKOTO COMIPOBOXKACHUs 00pazoBanus B Poccuu.

29. broru 1 popyMBbI B 00J1aCTH TICHXOJIOTO-TIEAATOTHIECKOTO COMIPOBOXKICHHS 00Pa30BaHus 32 PyOEKOM.

30. Hayunble ne6atsl B 006JaCTH MICUXOJIOTO-TIEAArOTHYECKOT0 CONPOBOXKICHHUS 00pa30BaHusl, OpraHU3yeMble
B Poccun.

31. HayuHsie ne6atsl B 001aCTH IICUXOJIOTO-IIEAarOrMYECKOTO COMTPOBOKACHHS 00pa30BaHuUsl, OpraHu3yeMbIe
3a pyoexoMm.

32. MHCTpYMEHTHI U1 co3aHus 3P PEeKTHBHOMN MPEe3eHTAIHH.

3auer 2 cemectp:
3auet no aucuumuinHe «THOCTpaHHBIN S3BIK B TPO(HECCHOHATLHON KOMMYHUKAIIMNY) COCTOUT U3 ABYX
yacTeu:
1) urenue, mepeBoa u peepupoOBaHKE TEKCTA IEIOBOH U MPOPECCHOHATBHON TEMATHUKH.
JK3aMeH 3 ceMecTp:
DK3aMeH 1Mo AucHHILTHHE «HOCTpaHHBIN S3bIK B MPOPECCHOHATHHON KOMMYHHUKAIIUNY) COCTOUT U3
JIBYX YacTeu:
1) oTBeT Mo NOArOTOBIEHHOMY COOOIIEHUIO;
2) OTBET Ha BOIPOC 0 U3YYCHHOU TEMaTHKE.
4.Metoauueckue MaTepHAJIbl, ONpeJeJsilOIINe MpPoueIypbl ONCHWBAHMS 3HAHWI, yMe- HHUIl,
HABBIKOB M (MJIM) ONBITA AeSITeIbHOCTH, XapPaKTePU3yIOIIUX 3TAaNbl GoPpMUPOBAHUSA KOM- NeTEeHUMN.

B xone ocBOoe€HUS TUCHUILIMHBI PEAYCMOTPEHBI CeaAyIonie (OpMbl OTIYETHOCTH: COOOIICHHS U
npe3eHTanuu. B pamMkax OCBOEHHUS TUCHUIUIMHBI MPEAYCMOTPEH TEKYIIUHA KOHTPOJIb M IMPOMEXKY-
TOYHas aTTeCTallUs.

Tekyuit KOHTPOJIb CTUMYJIUPYET CTYJACHTOB K HEIMPEPHIBHOMY OBJIQJCHHUIO YYCOHBIM MaTepu-
aJloM, CHCTEMaTHYeCKOW paboTe B TEUEHUE BCETO CEMECTpa M OCYIIECTBISIETCA MO TeMaM IMpakTuye-
CKHMX 3aHSTHH.

MaxkcuManbHOE KOJMYECTBO 0AIOB, KOTOPOE MAruCTPaHT MOXKET MOJIYYUTh 32 OCBOCHHE JIUC-
LUTUTAHEI B KaxaoM cemectpe 100 GamioB. 3a TeKyminii KOHTPOJIb MaKCUMAIbHOE KOJMYECTBO 0aioB
70, 3a MPOMEKYTOUHYIO aTTeCTaluio: 3a4eT — 10 20 6amnos, sk3ameH — 10 30 6anmios.

B koHIIE KX I0TO ceMecTpa Mo TUCIUIUIHHE TIPETyCMOTPEHA IPOMEKYTOUHAS aTTECTAIINS:
—  3a4eT BO 2 ceMecTpe MPOBOAMUTCS YCTHO U COCTOUT U3 JABYX YaCTEH:
1) ureHue, mepeBoa U pedheprupoBaHUE TEKCTA AETOBOM U MPOPECCHOHATHHON TEMATHKY;
2) cocTaBlieHWE CUTYaTUBHOTO JMAJIOTA MO MPOHIEHHON TeMaTHKE.

IlIkana ouenusanusn 3auema

Kpurepnii ouennBanns Bana
bl

CTyaeHT 4€TKO U3NaraeT MpesioKeHHBIN TeKCT U IEMOHCTPUPYET €T0 COACPIKAHUS, YUTACT
Oerso, 6e3 ommnOOoK, IEPEBOIUT OTPHIBOK HA PYCCKUM SI3BIK aJICKBATHO COJICPKAHUIO
OpUTHHAJIA, TPAMOTHO COCTABHJI AWAJIOT TIO MMPOUICHHON TEMATHKE
CryneHT 4€TKO U3j1araeT MpeayIoKEHHBIN TEKCT U IEMOHCTPUPYET €r0 CONCPKAHUS,
quTaeT Oerio, ¢ JOMyIIeHHEeM He3HAYUTENIbHBIX OIHNOOK, IEPEBOIUT OTPHIBOK HA PYCCKHIA
SI3BIK QJICKBATHO COJICPYKAHUIO OPUTHHAJIA C HE3HAYUTEIHbHBIMH OIIHOKaMU, TUAJIOT TI0 1-10
MPONJICHHON TeMaTHKE COCTABIICH C HE3HAUUTEIHHBIMHU OLTUOKAMU
CTyAeHT IeMOHCTPUPYET HEIIOHUMAHUS POYUTAHHOTO TEKCTA, YATACT C JOIYIIICHUEM
MHO>KECTBa OLITUOOK, IEPEBOTUT OTPHIBOK HA PYCCKUH SI3bIK HEAIEKBATHO COJIEPKAHUIO
OpUTHHAJA, COCTABHJI JUAJIOT 110 IPOUICHHON TEMATUKE C JoMyIeHneM Oopmoro yucia | 0
JICKCUYECKUX U TPAMMaTHYECKHUX OIIHOOK

11-20
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HTorosas mkaJsa no JMCUMILJIMHE BO 2 ceMecTpe

Hrorosas OLI€HKaA IO AUCHHMIIIIMHE BBICTABIIACTCA IIO HpHBeHeHHOﬁ HIWKE HIKaJIC. HpI/I BBICTAaBJICHUU
HTOTOBOM OIICHKH npenoaaBaTCiicM YUYHUTBIBACTCA pa60Ta MarucTpanTa B TCUHCHHE BCECI'0 CpOKa OCBOC-
HUs JUCHUIIJIMHBI, a TAKXKE OLICHKA I10 HpOMC)KYTO‘IHOﬁ aTTcCTallu.

Banniel, monydeHHBIE MATUCTPAHTOM I10 TEKYIIIEMY OreHka B TpaAMIIMOHHON CUCTEME
KOHTPOJTIO U IPOMEKYTOYHOM aTTeCTaINH
81 -100 3a4yTeHo
61 - 80 3a4yTeHo
41 - 60 3a4yTeHo
0-40 He 3auTeno

- DKk3aMeH B 3 ceMecTpe IPOBOJUTCS YCTHO U COCTOUT U3 IBYX YaCTCI:
1) oTBer cTyAeHTa, 0 OATOTOBIEHHOMY COOOLIEHHUIO.
2) OTBET Ha IPEAJI0KEHHBIN BOMPOC.

IlIkana ouenueanus IK3aMeH

Kpurepuii ouenuBanus Banibl

CTyzseHT MOKeT rpaMOTHO, YBEPEHHO OTBETUThH Ha MPEIJI0KEHHBIN BO- IIPOC

20-30
(BOIIPOCHI), IPEIOCTABUI IOJTOTOBJICHHOE COOOIICHNE

CryzieHT rpaMOTHO, YBEPEHHO OTBEYAET Ha NPEJI0KEHHBIN BOIIPOC (BO-
IIPOCHI) C HE3HAUUTEIFHBIMU OMIMOKAMH, TIPEAOCTABUII ITOATOTOBICHHOE coodmenue| 1-19
C HE3HAYUTEIbHBIMU OMIMOKAMHU

CTyseHT He MOXKET OTBETUTh HU Ha OJIUH U3 MPEATI0KEHHBIX BOIIPOCOB, HE
Mpea0CTaBuI (WIIH MPEOCTABUII BBIMTOJTHEHHOE YaCTUYHO, WITH C 0
OOJIBIITUM KOJTMYECTBOM OIIMOOK) MOATOTOBICHHOE COOOIIIEHNE

HroroBasi mkaJia no 1ucuuILInHE B 3 cemecTpe

Hrorosas OIICHKA 110 JHUCHHUIIIMHE BBICTABJISACTCA IIO HpHBCI[eHHOi/JI HIDKC IIKaJIC. HpI/I BBICTaB-
JICHHH HUTOTOBOH OLICHKHU MPCHOAaBaTCIIEM YUUTBIBACTCA pa60Ta MarucTpanTa B TCUCHUC BCCTO CpOKa
OCBOCHU AUCHUIIIIUHEBI, 4 TAKXKE OILICHKA 110 HpOMe)KYTO‘{HOfI aTrTeCcTanuu.

Onenka o 100-6aymibHOM cucTeme Onenka 1o TpaJuIMOHHON CcUCTeME
81 —-100 OTIIMYHO
61 -80 XOPOIIIO
41 - 60 YIOBJIETBOPUTEITLHO
0-40 HEYIOBJIETBOPUTEIILHO
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